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The purpose of this study was to derive academic and practical implications by analyzing the structural
relationship among self-regulated learning ability, perceived usefulness, learning engagement, task technology
fit, and learning persistence of learners taking K-MOOC. The participants included 179 students from four
K-MOOC courses opened at a four-year university A in Seoul, which were selected as K-MOOC
participating universities. The study results were as follows. First, the self-regulated learning ability did not
have a direct significant effect on the learning persistence, while the indirect effect was significant, and it
had a positive effect on learning engagement. Second, perceived usefulness had a positive effect on learning
engagement and learning persistence. Third, learning engagement had a mediating effect between
self-regulated learning ability, perceived usefulness and learning persistence. Fourth, task technology fit had
a moderating effect on the relationship between self-regulated learning ability, perceived usefulness, and
learning engagement as well as a moderated mediating effect on the relationship between self-regulated
learning ability, perceived usefulness, and learning persistence. The importance of designing a learning

environment to enhance learning persistence in K-MOOC was discussed.
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MOOC #20l4 7| ZRata 52 Ajel R840| SATSgol oAl ¥g: #4200 opiEn o BA7IRENY TEED

I.M &

FZH9 Aoz s 289l wso] st 87 FEFeHEA Moocd| bjg

WA ol Al F7FSFAL ATHLu et al, 2021). MOOCE 4] - &3te] Alefo] Qle &
Al BAA S5t dake AE Addste] $EH0R SHEF Fste A

= 7FedtAl dekAsd, e, 2019). oo MOOC Shate 7H19) vhefeh =243
olfrell we} MOOC HA el #Al& 7HAaL FofshA ek 219 o]F MOOoCo] Z
A%k SkEAEY Ae AUFQ TRy #AETE A4S HFolU AEA Te
(professional skills) 342 7|l MOOCE G748 HI&°] ZolR| 11 U hImpey &
Formanek, 2021).

NMEZE W5FH APS AFshes MOOCH| tist &A= 7]dje] Bls), MOOCY] A4
7hs/33 a3 tigk A7e S8l °l$°17<17<1 BUTHKuwo et al, 2021). 53] thHF-
o ATE MOOCAA S e o]543 ¥ FRUES] FAE AFsH MOOC
HAS dgshs Ao 2HE T QtHChen et al, 2020). MOOC 3H&5AlE= Thokst =
A F715 7ML Shgoll Fofstal o]t gAY HE H3UF ofd ¢ lonE

ol=guto g folndt 4543 RE Bhsly] o] H hHenderikx et al, 2017). u}

A, @ o] JHE do] MOOCE 43t g5S = A&3aizl sk sy
A%eJ3Fe MoOCS] BET} AAT RS JHH WdoR welsted, mRLh

°]F MOOC 3tFAE o ojudt adld A T StaA&o o] FdE <=

A2 g8 FQ7t YtkKim et al, 2021).

MOOC $HgolM= Sttt Ae2 02 St Algstal dEjsjiof &t7] wzol
Foll high sipate) s ojA|9) AAzto] v& aFHEh o2 MOOC #eA 3l
T2 A&7 fellMe SsAt s ol 222 F7E Fojsta gt UEs
At Stgs s Uoprte Ap1xAeGsEo] MddEojok dHtkLictlejohn et al.
2016). MOOC BAdA R} 7|Z2AE L FFo0] B & e A7|2A e FFo] uhe
SEARTE MOOCE §3F 59 g 715400] ETHMa & Lee, 2019). A}7]2d8hes

Z 5= MOOC ﬂﬂoﬂzﬂ AN zATdESHo] AAEH A FS AL o]
= 215]'9} ZEEg 59 oEeS ZAA ¥ (Maldonado-Mahauad et al., 2018) A3} 0.
< Zl#é}zl B He2 A712deeeE2 MOOC Seua A
el o 2 T E thJansen et al,, 2020).

MOOCO A 852 o A4 jlo] W= 7] wizol 5471 MOOC W& Al
Hol AAlel Sl ol Ha skgAdel] adolgta A4 W Ao =w

Of
o N = ]

Fl
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MOOCE E38 84S &3l HrhWu & Chen, 2017). o]#3t HellA Fel& %o
S F Davis(1989)7} A|SFsE 7|48 2 dl(Technology Acceptance Model)ol| A A
Z

21e f84¢ 1T Bt Ao A28 F84E AE HaEEAE
galn SEaTA Jiole] A3l GE Ao WE A8 JloE ojna.
MOOC 79I S5Atel A4E §84L SEA%IP P MAE Fo 29

o]lm 2 (4383, 2018; Joo et al, 2018; Kim & Song, 2021; Wu & Chen, 2017), £ I7Lo]
A= MOOC ShEAP7L A|Zshs MOOC A|28le] f-8/d0] StgA|&oldd 713 o
s Flstast gk

MOOC 30| A St Ap4le] shsags 24T 4 Uil MOOC A|Z=Flo] &5
o &ttt JAA AR SFHAAA 5715 FASHA Eetal dFel 257
o7 FostA] XshH MOOC 55 Al&sh7| ofge o Uk ofefdt HoA &=
Udlearning engagement)s MOOC 852t0] Stz A|&r0)dol] J3FS wA|= 7M.
1HE Utk MOOCS 22 2eiel g5 42 AFH s &7 Hls)
7ol FA, #el 3 T8 ShEapete] AsAro] FAjste skgat i1e =
QTEHLu et al, 2022; Wang et al, 2019). SF5FEUL st&5xr) shERE
7 EaEs sEAolal AEHoE Fshe As oW sH(Coates, 2005), <5
o] FAQ FFS mA Wk o} b SkEFAI Wl AtelE wifste
2 AXE 2 YTHJung & Lee, 2018; Tsai et al, 2018). 0]¢} 7+ MPATLE Etﬂi
FE9°]l MOOC & oA A7 x-deGsd, A4E F8A4F SFAEATF 1+ A
A miERE THAEA 1 et Ao

S4e] A71 255 ED A4 f840] FEASAG) e P F=
£ MOOC 870] 84549 8% AFAA webE gebd 4 gk MOOC

o e Gl AP HlaEeA BP9 ATHD SEAt olE FYAL

=
Qe =Y FEAE Fold AAS Ao FYkL Be NS =3T 5
3]

UTHLee & Lehto, 2013). ©]o]] Goodhue®} Thompson(1995)¢] zﬂﬁf‘& A 7|& A 3R 3
(Task-Technology Fit Model)e] &A1 @491 IA|7|&4 TS MOOC 3ol A S5
oo AgatE SHAY Zwe) aclow uHY & 9tk 421171 AL A
FAsol o Aug HasA #2740 doht 2 Ads) Fvle uIg
APATANAN HA7IEH S MOOC 8hFAe] A&7 Q) AR ol FaFs PIA|=

Qolog A=HQom(AYgn], ZX<% 2019; Khan et al, 2018). E A1 A7)
A0l o2 WIS JFBAE of9A 2E3=A] AHFOZHN MOOCY] A4
A ARl gk WAYSS FAZH oz gAg] Bz} gt
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2 -0z APRIA ) Ed] KMOOC 8H5A1e] A7) Z2A-sHeS
g3 Az 8ol shaaty B SAEEUS AR Seda Wl SEAE
ok A= FF A E WISl HAVIeARAEY 2HEHE AF5t,
FAZH19 ©]F MOOC $4o4 MOOC 8tsAte] stgAl&ods S3I717] g 1
ok Akl gk AAS AAstaa) g 2 dAge StEAke] i 54 52
Hasax] 79 E4o] HEE giE MPAFEH 2 7T SUS B AT

ARS Tl 71 A7EHE AL F US AR JdEn olgd d7EA
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< wA=7R

ATEA2 KMOOC B34 A2 F84E HFEUT H5A%e] JBL
HA=7p

ALEA3. K-MOOC 3N ehaEqle ARy z4skssd, A7d 48
95 SEALF 1] BAZ SRS

QFEAL KMOOC B0l BA7 %A e AWz dsiesd, A2d
8 A& gk BANA 2HERE AR

IO. o]&3 W73

1. MOOC¢} st&XI&0let

MOOC(Massive Open Online Course)= F-7 AHoll A8k glo](Massive) Ee Algo] 4
743 4 9)om(Open) 2219102 4781 (Online) 78] A7 TFSEEE 93t 9H

O

o] B Course)Z 2|u]3ity. AEH ) WS 87y BAZ FHAL /1A= MOOC)
54 thesh 2ok A, V1 eeel 1 emee) gRske 2 ge AEA
Fol Zhselnl, MEe) APz glo] Ty LR Foidt & ok B4, L@l
2 AlFEs Adtelr] e &84 - ARH Algke] gltk AlAl, MOOCE 22K course)
2 AFTHER S5l A& £ol 9, weApt A% SeErE @Asty] Sl

ZA35lE 8 Y 9 &% o] AFHhHollands & Tirthali, 2014).
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85449 3Klearning persistence)> Sr5 AL St ERE DA StaLAl Apqlo] FAFEkE
w5, 89, z2af x&FHoR Fostis she oA e AgHoln A%
! g 5

o] Fo& AodthMiiller, 2008). AA) FoJdt ko
Z18e] vg TR A&Kste] 35S dEe A= x3¢d

opN
ul
i,
o
T
=2
b
ol
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=~
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2010). 2TR] $AANA StgAks Sy AES 9l B A i Aejedds 5
BofjoF stz StEAL e saate dsgol ek 71, dE, AA T oY 2
<

7b vk Axeks HolA o7t ArkEEs], A9, 2013). & AFeME g
&S AFATF MOOC Shsro] £ o] Fol MOOC 733 882 AAjst 2ol A
A B3 #73E 597t she ogFolet Ao dtkShin, 2003). ©]AH ShgA|
e A 4 F%Eoﬂ% FTEE = Aol o} v FEo] FFAA] oo
10]7] wiite] ST wST|@elM ns Z2afe] s AXsted T8

XNV Jh
o fo
L
A

lr Lo

>N

3 ARE ATIHFEF 94 2010).

StEA&o e 28l gl A dFE Fe= T8 oA WS o
3 SrgAke] WS BolFe 7IRAHQ Axz FAH frkEtdAl 9dS, 2010
FIF ATA01)S KMOOCIHA 234 57, 95, 58, =87t 59 27l
< THEE MOOC &7 tgA&o g Fo3t d&e vA= WA AFH
o e 57120208 KMOOCH M wdAigheh HAIZIA7} Sk 2|40 o]
TS &S F= HIYS Easiith 90320192 K-MOOC Sh5Aks thde=
ASHES Aol Tl FFS riAe Hoedd fdecls Esit
A2, AT AF2JAEDHS FAWE, £ A, Sd5A 54, FEEA B
d ajleln, g HAJAA D2 oo AzAE, A8, a7l A
A4, SRS B8 2907 JERETE Wuol Chen(2017)2 MOOC 374 =)zt
H 84T B2t MOOCS] A& AR ool FAQ] dFe vHte AL
geksith. MOOC 730 M wdAzt, A7 e, A4d 784, A14H §ol4
2 SEAte AEAR SR A4 dFe VA ACE YEHTHKIm & Song, 2021).
ol T3 MOOC &7HolX S5A&oAge F&s A= e 2o wWds &4
& glon, dPaES saA Jid B4, ueA 54, FAUE 2, o
&7 SHor FEEY w2 S5AE e MOOCH thE e Fast v S
IS ovlstH, o= MOOCY] HAHA 73S AHsH7] miEel MOOC Sts5At
o] SgAEG g FFe AE AYHAES FHFCEN FFASARE T
27} JTHDai et al, 2020; Kim et al., 2021).
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2} 7 Z4 85 (self- regulated learmng) S E—ﬂ, o Q’{%Z]—ﬂ- 6]')‘01] g3 285 =234, =
1=

4

g, 23, EA, grish= —g S 9n) Eﬂ-ﬂ—(Pmtrlch 2004). X}7L7): éf‘f}{,‘—
TolA ATl FEFE mAle T AR uHH 3
2011; Zimmerman, 1990), A7]%4 f‘f}éLEEJOI =2 Zﬂéx}ﬂ 5 if}%*éﬁr% L=
(Kizilcec et al., 2017). MOOC 73] x sl
A HEZ gL 2 =2 27)x4 o] g%%ﬂﬂmlejohn et al., 2016). Huh
9} Reigeluth(2018)F 22}el 3G S04 X}ﬂz/ﬁ_ﬂ-’izﬂ‘ﬁ% ﬂ-’:EEOH ==y v
det= StsAHRE A6 Hdl s

MOOC Aol A 271 2d8ks 50| H& 5}%1}{— 7‘5}% fr%‘ﬂr %7} A SOl
g FoAxet AT RO, A|RATE FEo]l BHe SgAe HXEATE
P53 s5EE FAorrl HEI Ao=E el THMaldonado-Mahauad et al., 2018).
Firmin 2]2014)= MOOC #7300 Skzate] shaA 8 1, AzF 24 59 Ar|24
St do] A olFgd i TS WA=A AT, SFAY] g oy v
A FEEG 7| 2ATGEE] ojfEd & ARIAE 7L e Bt
Littlejohn £](2016)¢] A= A7 2HEFEY FFo] & MOOC FAatel v
MOOC 8t5af Apele] 71 & zbolie 5719 5 des AAstd. 15
o] AFAdel| waEH 27|zt = S 234 @2 AT
A2 53 g o g #AH =95 7o, MUY 5 713 9] ¢
7HE FoEN AEAQ S FEo] £ AFol AUtk Kim 20219 A=

T zﬂg—% Ak st

ES
EH

ol
1

@ FsHel £8 Aoz Hnam oY AEEIESEe Ao GeA
MOOC AN A% 1}{-5—1?49} Bolg FASHA 2ol RN 53R o

71908 Aow AdHm, MO i"x}"ﬂﬂl 28 o A

7132 Agshs Aol FAE TFede woled ads & & AY

r
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Davis(1989)0] 2]3] A|tH 7]&48& Ee(Technology Acceptance Model)-2 7j<lo] H =
s2A Asde Faded J%E FE a% 1 AREs Bsed BaHE
HEA) RRolt). grerde Aze §84, A28 fol4, B, BEw 4
1A 2lo 2 FATEEH, AZH -8 (perceived usefulness)yS 4 HZZZ AL Al
2519 ALgo] RIS S AR ARABE TN Aold wE AES o
AriDus, 1989). 54 Hl2ERA 0 Asso] et o84 uge 13
Ao i B=g 24k, olHd HEe ol tig Add pyes THEHM,
AEolwo] AP G A Ak F, Bre AZE FE4d IS v, o
27 49 e PsmolE dFS vAA ke Aelth

Nergmae dasee 5 95 B 43T + Ju wde] Waol

ojgte] AF7HA AEE 7IEol e FE&=E BHsh=t &8s 81 9l

[

2
[}
TIT deoine EER] FY VERE, AAE, SAS gl vA= wils
A o
1 =
(e}

O

skl AZtE frEAol HEEE WHRE st SEAEYR dFS Fe= A
15T Wull Chen(2015)S 7|&48Ed <
2] A& Ee FEFs VA 80YS 3
o BHa=EEAY §83 7leo] FAAE o ke HS AR olF A3s
Qo17)e 7leTEEdS EUE K-MOOC Stgate] &3 ARgowd g3 A=
HYE AFete] A" fF&Ao] HES NSRS WE AU S AR
AEZ Q1 AHEO R FEFs PRIt e AWEATE Joo £](2018)= MOOCT} <5
o F&atthar AL AT W S<Fo] vHEstal ASARES Rt Fopithal Bl
3}tk Kim#} Song(2021) A7 ol AHARE T Fo3F S v|A|A
o, A7 F84LS AEAMEY R fost F2A QS vzt Btk 7
SRAoA AAshe AZE F84L ol AREE ZIsolu 874 Wig &
2ol 3AA SFHE, T, 5Tl TS F= 8ldolge HAA Fa
20| thMazana et al,, 2019). MOOCE A2 HIAEZAE 7Hlo g sl= 2819l
go)7] witell SFAE MOOC 8t A&2 o2 Afdsty] 9fsix< MOOC
ol A9 sG-S FINTIE 821US Azske Aol A Eolof THKim & Song,
2021). ¥ AFolA = olgdt HE 13st] MOOC 7oA 8R4 3kS o &dte
HEE SFA7E Q1Aske MOOC Al&Rl9] #8745 st AT7RYES A

o,

Lo
oy

ror og
ooy ko ox 4y &2

o
e o =
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MOOC 2ol Zp7|zBstasHn X4 F340| SExSog olxs oe: 529l Whzn § IH7leEye z8an

4. IIDHHQIOLN sha=]

St52 Ylearning engagemen) > StFAF A staLal sk HRE 2] H5H]
Shsgell 3lol sEAolr AS4oz Fojshe AelA AdE oM (Coates, 2005), FF
A E-Q(behavioral engagement), 21X & E-(cognitive engagement), FA A &Y (affective
engagemenn®] Al X}P o2 AwWE 4= QlTKHandelsman et al, 2005). MOOC| X 2] 85
el #gF Y AYATEL dFEdes P53 =Yor s, FES
9] APAlS 11HEA] ESkal UATHDeng et al,, 2020). 3FA|T MOOCS} #& 289<l
S DA el B FR19 A wEE MOOC EASE F0Y
4+ glerz Hgae) 29 208 dAAH0R Dol @ Bavh kK « d,
2021).

MOOCSH e 22kl BN BT BAE HPATES AFED] 4%
29134 Syt PANN F8

A& dSet sgal, aeAl SsE, AlLE

Sl Zgshe 29U AE3a UAtHJung & Lee, 2018; Liu er al, 2022). 3

Qo1s)= ol sHEAtY] ShAEA e SeEdde WhEdE HSsk S
A, SHxEd TN AEFAC) AFERE WAHE SEASF

IS MIAE adlds HEUIS A8ed AL R2020= MOOC &

2], wa

o #9

k)
ZBollA ShrESle]l Erl= a9l A 2AgTE Y S5 Alolg wizlEt, Sy
ARl o3k JEFS vAE AR Bt Jung? Lee(2018)F MOOC 7o) A
SEEdY AL FFANS HIse BFS A ueAA, 394
A7\ &7, A4E fol, A4E F-847 S5A&dy BAA SuEd v

=
NEAS AT Taai 2120185 MOOC 73014 HERIAZE SgEel -2 7]
= HIAIL SFEHE MOOCE A&H o8 AREsaLA) sk ofkel fromd
I T e FAT ATAAS AT SGeEdel et el
Agsks ARl dd U 2 w(Coates, 2005), MOOC &7 l|A B 2.91¢]
FLOE Sfuas BT A5Ae Sl WiFt Frjeh s77F AEH R A
9] AFH o Fofshi MOOCE &7 S AE %°]

A En & dyelMe steAs et gdt dgadl o) A6 SEe9e

FOT WAEAE FAY & Y AYDTES EQ MOOC BRoIA 47125
59 2 AZE 840 FFEAL WAste] SEALAT VAL TS T2
Ho AZsuA dt
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9. ZEHOIOLA JHDISAES

T}A| 7]4 2] $H X (task-technology it} Goodhue2} Thompson(1995)0] #|Qt3t Al 7144

3} &(Task-Technology Fit Model)e] A QA = Stz A 7)¢le] FA|4sio] Q3
9uE AamzAst dht B AR FEAR AR 3, A2E 7%l Sl
Rag 430 753 A9 Seded AT BARFHe] s, o))
beel St dshE AR DTKPagani, 2000, T2, S} BAE AT 91o)

>4 JO('

A4S B A2 AE Addshe A 7IHA8RE EEdted 43S vAA HH,
2 Qe E22 1 HA9 7lee] Asivtal #ad 4 Stk

MOOCS} & 2Rl 37L& 71E9 HFAQ S53hdd 2] saate] FAlgo
oksto] A7l ol f84 2 FHE AAEA XA V|dsle ge4YE
W7l oty 2w shsAtelAl Ast Has2AE AFsta ol AR 14
A HW Slgabe o7 HAlE AFAHeR FYsta B2 AYE =58 4 o
(Lee & Lehto, 2013). o]l A 7]&H AL MOOCE = A2 WFA|2Fo A ShrAd
7 g A& At gAY SHY Wele®E 33¥ F doh &
MOOC Wﬂoﬂﬁ 421171*14 TS MOOC e5Ate] sh5A& 3ol AH2AQ] JFs
, A< 2019: A3EE, 2017). MOOCO] sk
F AE5(2018)9] ATl A E 7]
Stk Z2u90] W ]

[€)
HEEY HES R A&

ol
ol

O

ol

4 B2 Aze dEeiE 250 a-s—xlealgal pwae F99
o 9 X
N

N,
N
N

it
fo

o

o,

_E

N,

)

rit,

Oﬂ:y"(Presti et al, 202D M= wFFE 7|37t A|ZH 8 248 7l
sto] - ggomel mAe YFM AATIeHFE0l 2HEFHE Hole As 4
SRk Y A= MOOCSH #2& 2l AelA Fhd A= ohy A&3
sk omel dEd AT 2HAHE AT MM ot A o]
g3 ol A w*afwo HAZIeHAGEGS T AAE ofF 2kl SAdlA
sheAte) A& To FF2 miAE F8 JFQRIeE E4H] sk B 4
TollM= 421171”4& o AdYATe] die Tt SaAd SHelA FA7

ZHAH7} S Ao Jpgsta AT

&ibe] Mooce] A% gl o
&
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MOOC 2204 X ZHEtE 523 X128 R240| SeM430l ol 93 3539 opial 3 HHDlexeyel Eay

1. oI
B ATE KMOOCHA 448 /12858 AZE 840 d4A49
Fol Ve FS BT, GGEYS WARAE FA7EHTR) 2PENE

gastag G £ Al FAsuA e mPe AAATY ARE EN (1
% 13} o] AAsHTh

7| EEEd

I /
xize g8 Y

2. AN

KMOOC o] U318l A8A] 44 434 A distol Al e Aae 3 53 &
of 47] K-MOOC 79| #7348 tdoz 2021d 59 397E 27 B 281 A%
ZAE AT B At Ete A 1 2] ¥ F(convenience sampling)©] FPF 3

5o 59 UglN 2FAYNe) 14F FG Y 29 L B B Fol fAke
AEIT A 2 A= Fol, BA FRow APHAE B AFlNE A7
K-MO

P
OC Z#5 #7248 & 17989 A% 39S FH3k] @?ﬁﬁr Aol 283k
t}. Faul 2](2009)7} 7H9H3F G-power 3.1 T2 S © =
B A7) 15, 2R NS 7FLE AR Do
ooz ® Avel tha S R4 Ao BE £2 S50

%
ol
o



B A Fost Apudate] EAL A AL A 122%(68.2%), 94 579
(31.8%)0.2 TFAE St AHdE 10%(61.5%), SOt o)A} 24%H(13.4%),
30t 197(10.6%) =o2 YERTE A A9 AAlo] 608B35%eE 7MY '
kL, THeo & Y 53(29.6%), 7IEFE 34(19.0%) 0.8 BEAE . AE-Foizte]
879(48.6%)& MOOC F733155 23] o) elgta R3S, s¥ o= 53%(29.6%)
o2 yeht AFdiade] MOoC S Fowr) &

o{o r‘1 r
B
fr
S
=

g B AT Bad 54 3 nesn LT 9} 2909 AR AES A
Ag Fol A eG4 SAETY BRe AV2PgE 1R e

MOOC Jztol el St AIZHe Bels) Slal AGS ASth A48 84 42
(@l: KMOOC 8428 E ol§3te] Sgah Zlo] F83ttia HZath, &2
18FE: LHE KMOOC 488 5748 W, A% 0% 98 7199 % 9lth, 34
ASH T 48R KMOOCE Ul St 7o) ARsIth, SA%elF 3%
GOES KMOOC 23S A $5Y 93 Arhes P %—@Ew

TIA)

EE EEE Y7E 5H 2 74 Hxe] AvEaHe
H SAETY 7% 4 AHEe <% 1>3 Zo
ZAETY] AL AFS Y8 =23 Cronbach 0 FHE EF 80 ooz Ueh}
WAL B 257 3RE Aog FksldTtiMurphy & Davidshofer, 1988). A9l
2 A7) wE AiE 7teAE aEshe EE 54 Ay EE HQol &
Holl A Bl MAE] A Ee X*%ﬂ_fﬂ 7

o] & AFolA 8 e 574
& Larcker, 1981).

1
-
Lo
e

T
j{i
_}L
k)
i)
o

y
m[o
L
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Wu2} Chen
(2017)
Davis(1989)
StEA| &k 3 7 938 940 Wu®} Chen
(2017)
4. It= Xdl & 2AM
FHE A5 #4E 9al spss 23.07 AMOS 23.0 ZE2IS F&3ste] FA #4
2 ANBR WA, B ATAN ST FHETY A= HYEE AF) 9
3l Cronbach’s azks Elsla 14 QRIEA 7|vt SARY Hrls JYPsdth. &
A, AFSATA Hel A% AFHRIY B T Bds AESH] st ¥l

A wipsRlel wifE s, 2Ewclel M ay, 2HE wWlaRE 1] 95
39 4L Stk 53] £ zAEY}, 249 W) a9
§-_].

3} 3A} Hayes(2017)7} A|QF3F SPSS PROCESS MacroE &-8-34th dig =188

2
Y
2
>
i
2
=
1:011
%

o] o

)

- 161 -

529 A% A% FAH F94e YHA boorsrapping 7S BEIAGC.

™, % 500039 resamplingS FH3Q3L AN ZTTHS bias corrected 95% % A GEATE



4 AG7E 95% a7 B 4 73k Allol 00] ZFEA % A9, AT AsE §
ARz Fogt Aoz Faeitt T3k F U H | (Common Method Bias) w4 71
4 S 95te] Harman BLAJIATHE AASGTE RE WS V) @90 1
Aot =23 F 24 fol 71F @l 50% olal]l 36.127% 2 UEhd, FAEHE
FAle $8E w3k 2500 ofd Ao w Adkst = IATHMar Roni, 2014).

2 o oHE o r1r o
L o Ho
puy
o

N
FE,
¥
ﬁ
i
A
DO
(=]
S
£
L
é".:
\I
oy
O
=
é
>
S
S
>~
>,
o
=2
AL ok
l-Ll
ol
kl
L)

Az gE T A7 ol mA= FFgTA A v
2lel el wi/| &S 8913}7] 93] SPSS PROCESS MacroS E-83}e] 712319
<E 2>9} o] ANxAsFTH L AFALA Y FAHCE Fon|F TS
PR Bk OKB=.177, ns), FFEUL FFAE T FAHE Tr«lﬂlfi z

€
FFE MAE AR YERATB=1.099, p<.001). B3 27|25l e

T3

X

it
:10
oo

2,
-

9{_5
)y
Y
TS
1o

ol

[¢]

& E3 &L dkd nX e w/)as 4430)90H, APGAGE 95% AFTF
02 FakeA Be AoT o} EAFOT Sold Aos BAHYD. #7|xH 5
=L 549k AAHAC S wXA] @gro) Fg5Eds E 7HE 34

A FFE viAE 2oz FAHlnh zay_i P EX LB R B

7+ BAONA SEEQe A nAaI g Ao w A=HA)

- 162 -



Bl =

S B(Boot B) SE t p LLCI ULCI
(Constant) 1.092

A2 177 .103 1.730 .085 -.025 380

[aeaacs)| 1.099 130 8.465 .000 .842 1.355

w7} &3 443 .198 - - 187 .950

ek

R2?=408 F=60.558

D)
)
it
o
op
ox
A=)
%
hi)d
A
b
Lo,
ofd
[
&)
X,
=2
>

0
fy
jincs
1o,
£
=
fofs
<)

[t
dot
ro
ol
=
>
w
]
a

4839t <% 3>3L} o] AztE G848 8Hx

7)
FE PIFHOHB=568, p<.00D), S JA A

sl
g
e}
w
wn
3
3

o

HoZ Fo3 3 Foll 5
Hog Fo3t 34 JFS vHKB=977, p<.00D). E3F AZH F8&40] StFEY
= Tl StFAE I vAE mhaI= 26001H, WG AT 95% A= FIAA
0 E3eHA e 2o Yehd A4 fFoAol T A4E #8442 SF
A&l AP dFS Al flloldA FEEUS T SRS
Ao rE QS PIXAL ATk wEb AzkE f-847 A& EF IF BAlolA
grEde P2 lER} Qe Aoz BAHAG
(% 3) X2 73890t SEREe 7 HAlM sH&Sele| ofri=nt
B(Boot B) SE t p LLCI ULCI
(Constant) -.137
Azt 84 568 085 6.661 .000 400 737
gEEY 977 107 9.159 000 766 1.187
ulj 7] &3 .260 137 - - 503 .603
R?*=519 F=94.906""
*p<.001

M

-

3. T&ail

HI

ANZBAEEYT AEEY 4 BANN HANEATA 2HEAE PSS
PROCESS MacroZ 8H&ale] 7AZ3d A <F 4>0] AA|Ho] gtk A7|zx4stss

- 163 -



H(B=.141, p<.05), FA7|1EZFHB=312, p<.001), A7|ZHsLESe 1 HA)| 742 g
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(Translated in English) Kang, S., & Chun, B. (2007). The influence of TTF on GSS usage and
task performance: Focusing on moderating effect of COA and FOA. Journal of Korea
technology innovation sociery, 10(4), 755-788.

A9, BH19-2019). K-MOOCO|A 7o, #4, SFUEE, IPAHAE, &4
AR 7he] Fx2A A BA nSMEO|C|o{YFE, 25(3), 525-549.

(Translated in English) Kim, S., & Park, I (2019). The structural relationship among intention
to take, quality, learning satisfaction, achievement and continued to use intention in
K-MOOC learning environment. Journal of Educational Information and Media, 25(3),
525-549.
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(Translated in English) Kim, H., Roh, S., & Yu, B. (2015). The effects of learner characteristics,
teaching presence, and content quality on learning effects in the general university
e-Learning: Focused on the mediating effect of learning flow. The Journal of Educational
Research, 13(2), 173-196.

A3, MAE (2020 Y MOOCY] St o] Y= PlA= ZH= 7489
FEAE, ANxAETY, SEEY e WA XSEE0|ToeTF, 260), 511-
538.

(Translated in English) Kim, H., & Seo, I. (2020). The relationship between content
components, interaction, self-regulated learning ability and learning flow that affect on
learning performance of MOOC for credits. Journal of Korean Association for Educational
Information and Media, 26(3), 511-538.
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(Translated in English) Song, Y., & You, J. (2013). The relationships among regulatory focus,

self-efficacy, satisfaction, and persistence in an e-Learning course. Journal of Educational
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Innovation Research, 30(4), 175-195.

PolF (2019. K-MOOC F734] ggise Agacly neadql g4 WRIHNAT
29(2), 147-171.
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29(2), 147-171.
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(Translated in English) Jeon, Y., & Cho, J. (2019). Factors influencing the university students’
satisfaction and continuous use intention on K-MOOC. The Journal of the Korea Contents

Association, 19(11), 80-91.
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o] B AT AE4ERE, LAY, BAVEARRL e 1S

HolCofgdT, 23(2), 315-343.
(Translated in English) Jeong, H. (2017). A study of factors affecting continuous behavior
intention of college students on MOOC-based on TAM, ECM, and TFM. Journal of Korean
Association for Educational Information and Media, 23(2), 315-343.
A5 019, ARG MOOC £ ool IR HAE Wel e FEA B
A B e 297) AR AR, BT, BET el B
£ FHOE. HUsEALE], 14@), 203-229.

(Translated in English) Jeong, H. (2018). A study on the structural relationships among
variables affecting adult learners’ intention to take MOOC: Based on social influence, self
efficacy, expectation-confirmation, task-technology fit, and satisfaction. Jowrnal of Lifelong
Learning Sociery, 14(4), 203-229.
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(Translated in English) Jeong, H. (2020). A study on the degree of continuous participation in
remote classes conducted in the corona era: Based on ECM, TAM, TFM, and TRA. journal

of Research in Education, 33(4), 33-59.
F9%, AU, W Q010 Al A AV ESE WAFALA, 229 A4,
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(Translated in English) Joo, Y., Kim, N., & Kim, G. (2010). The structural relationship among

self-efficacy, internal locus of control, school support, learning flow, satisfaction and learning

persistence in cyber education. Journal of Educational Technology, 26(1), 25-55
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3|, 13(1), 185-207.
(Translated in English) Joo, Y., & Kim, D. (2017). A study of satisfaction and intention to use
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MOOC based on UTAUT? in Korea. Journal of Lifelong Learning Sociery, 13(1), 185-207
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(Translated in English) Joo, Y., Hong, Y., & Lee, S. (2011). The structural relationship among
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academic achievement, and persistence in cyber university. The Journal of Korean Education

38(2), 55-79.
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(Translated in English) Ha, Y., & Im, Y. (2010). Prediction of learning persistence, satisfaction
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academic self-efficacy. Journal of Competency Development & Learning, 5(4), 49-67
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Barnard, L., Lan, W. Y., To,
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