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Challenge for many foreign language instructors is to provide students
with an enjoyable, interesting, and meaningful classroom environment
that can richly support their learning and autonomous motivation.
Self-determination theory provides a framework for how foreign
language instructors can do this, so the purpose of this article is first to
overview self-determination theory and then to provide specific examples
of how this theory can be implemented in a foreign language course. In
so doing, the article seeks to help foreign language instructors connect
with self-determination theory and to put its principals into effective
classroom practice.
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1998; Oxford & Shearin, 1994).
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Mast7t of g 9 Maclntyre, MacKinnon & Clément, 2009).

(g=o) 85 719 & oE dokd BYs Y AFAES ggl
(Oﬂi Ues =g & e Adrh¥ (e vy d=olE 2 ule
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theory), Z3EU-go]2(goal contents theory), A% 7]o]E(relationships
motivation theory) 2.2 A% vlaZo0]Z(macro-theory)o|th. AF7]| 274 o] &
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