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Reichard(2002)¢] MARSI(Metacognitive ~Awareness of Reading Strategies
Inventory) & 4 AFE3F T MARSIE 2441904 A=k T A4 =3 A2HGlobal
Reading Strategy), ¥4 #1724 A= (Problem-solving Strategy), ®.F% ¢}7] ¥
(Support Reading Strategy) Al % 3071 522 FAFo] . o] FoA Alg
Asto] AR %2 52l 58H(When text becomes difficult, I read aloud to help
me understand what I'm reading.), 79I think about whether the content of the
text fits my purpose.), 9H(I discuss my reading with others to check my
understanding.), 15¥1(I use reference materials such as dictionaries to help me
understand what I'm reading.), 179(I use tables, figures, and pictures in text to
increase my understanding.), 22H(I use typographical aids like boldface type and
italics to identify key information.) 6712 S5& ALk 24709 o] HAEAE
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1 GLOB 3.53 3.10 3.50
2 SUP 1.92 1.88 1.81
3 GLOB 3.58 3.18 3.31
4 GLOB 2.74 3.05 2.78
5 SUP 2.32 2.38 2.00
6 PROB 3.34 3.43 3.50
7 GLOB 2.87 2.60 2.72
3 PROB 3.50 3.60 3.78
9 SUP 3.76 3.70 3.67
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10 PROB 3.39 3.25 3.14
11 GLOB 3.21 3.10 3.28
12 PROB 3.47 3.10 3.11
13 PROB 2.79 2.80 2.78
14 GLOB 3.50 3.40 3.39
15 SUP 2.68 2.68 2.06
16 PROB 1.95 2.00 2.03
17 GLOB 211 213 1.94
18 SUP 3.58 3.25 3.11
19 GLOB 3.16 3.30 3.25
20 GLOB 3.97 3.93 3.81
21 PROB 3.71 3.68 3.64
22 SUP 2.68 2.40 2.75
23 GLOB 3.18 3.08 3.14
24 PROB 3.53 3.58 3.69
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AEHS AFHd Excellent Average Not So Good 2
1 GLOB 4.00 3.38 3.60 3.53
2 SUP 1.67 1.94 1.60 1.92
3 GLOB 3.75 3.63 1.90 3.58
4 GLOB 2.92 2.88 1.00 2.74
5 SUP 2.00 2.25 2.80 2.32
6 PROB 3.33 3.25 2.50 3.34
7 GLOB 3.17 2.88 2.70 2.87
8 PROB 3.17 3.81 3.20 3.50
9 SUP 3.83 4.00 2.20 3.76
10 PROB 3.75 3.50 3.30 3.39
11 GLOB 3.58 3.19 2.30 3.21
12 PROB 450 3.38 2.80 3.47
13 PROB 2.92 2.75 3.50 2.79
14 GLOB 3.67 3.63 2.50 3.50
15 SUP 2.75 2.69 3.40 2.68
16 PROB 1.75 2.13 3.30 1.95
17 GLOB 2.25 2.06 2.80 2.11
18 SUP 3.92 3.50 2.80 3.58
19 GLOB 3.33 3.31 2.40 3.16
20 GLOB 4.00 413 2.70 3.97
21 PROB 3.83 3.75 3.10 3.71
22 SUP 3.17 2.50 2.60 2.68
23 GLOB 3.42 3.13 1.90 3.18
24 PROB 4.00 3.56 2.00 3.53

3.28 3.13 2.62 3.10
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2EHEB R Excellent Average Not So Good A A H
1 GLOB 3.23 2.83 3.20 3.10
2 SUP 1.62 1.75 2.20 1.88
3 GLOB 2.92 3.08 3.47 3.18
4 GLOB 2.85 3.33 3.00 3.05
5 SUP 2.69 2.50 2.00 2.38
6 PROB 3.08 3.67 3.53 3.43
7 GLOB 2.62 2.92 2.33 2.60
8 PROB 3.69 3.83 3.33 3.60
9 SUP 3.85 4.08 3.27 3.70

10 PROB 3.77 3.33 2.73 3.25
11 GLOB 3.62 2.92 2.80 3.10
12 PROB 3.85 2.83 2.67 3.10
13 PROB 2.54 2.92 2.93 2.80
14 GLOB 3.85 3.58 2.87 3.40
15 SUP 2.46 2.75 2.80 2.68
16 PROB 1.85 2.08 2.07 2.00
17 GLOB 2.23 2.17 2.00 2.13
18 SUP 3.85 3.00 2.93 3.25
19 GLOB 3.38 3.58 3.00 3.30
20 GLOB 4.08 4.08 3.67 3.93
21 PROB 4.00 3.50 3.53 3.68
22 SUP 2.31 2.75 2.20 2.40
23 GLOB 2.92 3.67 2.73 3.08
24 PROB 3.62 3.58 3.53 3.58
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A FF6kE =T, 109 ATl me ¢y SmE ATy, 9d V19
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oL FE2 FASA AAIW e dEiygon] I Aol= 77 058, 049, 048,
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AEAZC R Excellent Average Not So Good 2 A 3
1 GLOB 3.70 3.21 3.67 3.50
2 SUP 1.70 1.86 1.83 1.81
3 GLOB 2.70 3.71 3.33 3.31
4 GLOB 3.00 2.86 2.50 218
5 SUP 2.20 1.57 2.33 2.00
6 PROB 3.70 3.29 3.58 3.50
7 GLOB 3.10 2.79 2.33 272
8 PROB 3.50 3.93 3.83 3.78
9 SUP 4.10 3.71 3.25 3.67
10 PROB 3.70 3.14 2.67 3.14
11 GLOB 3.80 3.29 2.83 3.28
12 PROB 3.80 3.00 2.67 3.11
13 PROB 2.90 2.64 2.83 218
14 GLOB 3.80 3.50 2.92 3.39
15 SUP 2.80 1.79 1.75 2.06
16 PROB 2.00 1.86 2.25 2.03
17 GLOB 2.30 1.79 1.83 1.94
18 SUP 3.70 3.00 2.75 3.11
19 GLOB 3.60 3.29 2.92 3.25

20 GLOB 3.70 4.07 3.58 3.81
21 PROB 3.80 3.64 3.50 3.64
22 SUP 2.90 2.64 2.75 2.75
23 GLOB 3.70 2.57 3.33 3.14
24 PROB 3.40 3.79 3.83 3.69
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3.23 2.96 2.88 3.01
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Consumers of different age groups obviously have very different needs and
wants. Although people who belong to the same age group differ in many other
ways, they do tend to share a set of values and common cultural experiences that
they carry throughout life. In some cases, marketers initially develop a product to
attract one age group and then try to . That is
what the high-octane energy drink Reddox does. The company aggressively
introduced it in bars, nightclubs, and gyms to the product’s core audience of
young people. Over time, it became popular in other contexts, and the company
began to sponsor the PGA European Tour to expand its reach to older golfers. It
also hands out free cans to commuters, cab drivers, and car rental agencies to
promote the drink as a way to stay alert on the road. [374.]

@ raise its retail price

@ broaden its appeal later on

@ upgrade it for other age groups

@ increase demand by limiting supply

(® create a positive image via the mass media

011 92 H7hd 2eojgrt 260 3

W e BAY e HohrAe,
=6] 7+

The essence of science is to uncover patterns and regularities in nature by
finding algorithmic compressions of observations. But the raw data of observation
rarely exhibit explicit regularities. Instead we find that nature’ order is hidden
from us, it is written in code. To make progress in science we need to crack the
cosmic code, to dig beneath the raw data and uncover the hidden order. I often
liken fundamental science to doing a crossword puzzle. Experiment and
observation provide us with clues, but the clues are cryptic, and require some
considerable ingenuity to solve. With each new solution,

. As with a crossword, so with the physical universe, we find that the
solutions to independent clues link together in a consistent and supportive way to
form a coherent unity, so that the more clues we solve, the easier we find it to
fill in the missing features. [34]

* cryptic: H]'H 2=2] %

D the depth of scientific experiments keeps us in awe

@ we glimpse a bit more of the overall pattern of nature

@ the code-breaking process becomes increasingly mysterious

@ the regularity of nature is revealed in its entirety to the observer

® we crack the cosmic codes one by one, replacing an old solution with

the new one
011d 94 F7kel ®ofsdrh 28% &)
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<ABSTRACT>

A Study on the Use of High School Students’
Meta-cognitive Strategies in Accordance with the Degree of
Difficulty of Reading Passages and the Students’ Level

Ahn, Chang-yong(Morak High School)
Han, Moon-sub(Hanyang University)

The purpose of this study is to investigate the use of meta—cognitive strategies of
Korean high school students depending on their reading proficiency and the degree of
difficulty of reading passages and to provide guidance about how to teach reading
strategies. The study conducted survey about students’ meta-cognitive reading strategy
uses by adapting MARSI(Mokhtari & Reichard, 2002). After grouping students into
three group (high, middle, low proficiency group) by the result of reading test, each
student was asked to answer the survey questions about how they use meta-cognitive
reading strategies in solving reading questions. The results of this study are as follows.
First, students in high proficiency group more frequently use reading strategies in all
categories of meta-cognitive strategies: Global Reading Strategies, Problem-Solving
Strategies and Support Reading Strategies. Second, the more difficult the reading
passages are, the more frequently students use meta-cognitive reading strategies.
However, if the reading passages are too difficult for students, the use of
meta-cognitive reading strategies is reduced. Third, students who have different reading
proficiency use different items of meta-cognitive reading strategies. To guide middle or
low proficiency level students to become more proficient readers, teachers should offer
appropriate items of meta—-cognitive reading strategies to students depending on their
reading proficiency. Though, meta-cognitive strategy use in reading is a crucial part of
learning English, students can not use meta-cognitive reading strategies when their
reading ability is not good enough for difficult passages. Therefore, it is recommended
that teachers instruct students to improve their reading skills as well as to explore
appropriate meta—cognitive reading strategies.

* Key words: English reading, meta-cognitive strategies, the degree of
difficulty of reading passages, the students’ level, high school students



