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The Impact of Teacher Collaboration as a Learning Activity

on Teaching Practices
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[. A&
WAL ARG MES EZs] 9% AR dgtdezA stu i wAbE ke €Y
g5l FHS W kA4, 2009; $QAY, B35, 2014; Wayne, Yoon, Zhu, Cronen

& Garet, 2008). °l&= WAMAG9} 22 H7|H F59 HFH WA JEAD AL &0
wredakA) 2aha, wael AHH HREE Arsol 9lA °—Lo} a

B0l Yh= F(Opfer & Pedder, 2011; Scribner, 1999)oll4] Af-dtct. &3], H&4
FAAZA DS FHI BEst] Aol SYHOR JAEA S s 76‘30 o] ¥
<, olH3 £A4L Bt szl 25 s FEA i AFHeE
A8 %E}% E48]7} EoH(Meirink, Imants, Meijer, & Verloop, 2010). ©& 3|43}
7] % titezA St W wAEHEEe T4 AxEe AL wA 3 dHE A
32482 Tl A He AP et H’é}ol 1E0] A3 WEoly g7t Fghehe
FE5S AL F IA st A ANl FordE FEFe A= AR o4y
7 9)7] o] tHHargreaves, 1994; Kwakman, 2003).

WAFEE S A AR 3o F5] 52 2A4e St TR Aoy

FHRE Ffoll H9d =98 7)eole 49 AoItiHed, A=

2003). 53], stul W wAFEHE o] el tiste] TRaARe} of=dtal Ee& FaL

e FFEN ofyzl, SN BAse Tdsta Bikk ZAIE $

= 855 T Cochran-Smith, & Lytle, 2001). WA HEF0] 7P+ 3484

= WE wARSAAl s Ewol B Sy 7181 Algste] mAe] sdREd &

ol 71fgezEn gAoz o] SF ARE dFe vIE o AHde]

THGoddard, Goddard & Tschannen-Moran, 2007). Rt} A& g, WA ] tfx3]

FIoE & F & duesAd F4L2 du W wAER s wsF FEE UF
Az AsiA sto] wAEA Y] ArAFelY AIEE Fol =5 FoEH Hs
Rt ARdo] AFSHATHEA T, 2011). 1e]al Folit wARE S-S A aA

=9 w3 B g AR Fel sAHAL FEFE Rve AMdol b AddATE
ol RaFoisitidas EAE, 2015 A7dd, 2012). Hole wAFEHEEo] wAte
TFHESHE A 713(Clancy, 2005; Shachar & Shmuelevitz, 1997), @3¥ THEFZ

F g b o

[e]
S AR sl $URNEA PPOIE HH YL MATGE A7AT
(155, o0, A8k, FE=, 2015).
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a9 Yo AYATES WARY S s ARFY WY A ol

AR Thed YT 43 FHBFAW FEse] 1 P SYstu DI BT Ho

2, O F 7B AU ATHE AUk S, Aol 30 AFor & %

AREA Aol 19t BEE £4¢ WEsE WA 7 WYBE J=5 2 13

of w3 Yzdom RAH AvE cEu thel sAse PUARS Fesit @A
2 Sl AR I F)8E ATl ARAHe] A sHsAel Erhe A

°l <
}Z&cHCohen, McLaughhn & Talbert, 1993; Kwakman, 2003). £3], #A4l9] 4ol tgh
veds Astege AT ALHA HE Vs fAddZe] 7I8E AlFH(Cohen,
McLaughlin & Talbert, 1993) .24 FHAEE 7| #8&3 Moz 7yt =3,
WA @Y Fo] HAAPES Fall A TEE olojXth= A2 Schon(1983)3
Argyris®} Schon(1978)0] Ad§o]&(a theory of action practice) oA =23k 22|35
(organizational learning) ©]&°] iA1= AA ALt olHg HAAANA & wf, WA o]
WA HEAG N, 5] FUARA e A% A ddeE Vs AsiAs Aol
U ¥st 3PS pikshs S8 E oz EE Zo] BEel Btk webA wAE 3E
of o] HEA JNEe ditezA Fds] Agmjisly] fsiMe 9t dEdEol
ofle}, SadsomA JYEEd 23e Fil 1 a8E ASee 2ol Zasith
=3 wAREE b AYATES Y RS wA iR R FAska 1
Z3E ASY Aol etk A sl Wl wAREH WAk Al e 8 T
Aol Shule] z2 8ol L3t mebi wAREHBE A Tk N WA} o
A o= A @Yol FoIeA B ohlg} 22 sl 5" WA ¥Y
o] FEolv 75_‘,:_0]] M E LHA FFES WS F AUTH(Jurasaite-Harbison & Rex,
2010; Kwakman, 2003; Park & Lee, 2015, Thoonen, Sleegers, Oort, Peetsma, & Geijsel,
2011). &, ¥4 23 wE 994 FTEY e Suzz JddAe] wAgy HErr A
A WA NS FHESAE FHAR)] Y vF 7hsA o] E0(Sleegers, Bolhuis, &
Geijsel 2005). ol#g SN E i, WAk JHQ £ ALY HEe HEo] Stazx
2 FEe] wAFEE ARt 22 st &858 WA FHET ok AE SAAR
Fe MAEAE THEHLE % %3}% A7t E et Ao
ofgfgt Wt B AT e S A aA )] o] €Y FE9t stwxz
WA AEE FAskaL, oA ] 242y wAke] s o= BE S a3E
F=AE Gk Hl 540] Utk & dATe dEgFoEA wAgY S A4,
1A0] wAke] =&E fAe PlAE E3E AT HolM AYATE3 ApEAo
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N\
o2l

Qe 53, sta Wl AAREE WAL AN Rl mE ohje, Smas —*ra:—ow

sfef APE ke FBE WAL FHH 3PS BA6 BAsATH:

£Ao% nrh 4529 FAANE ANSL ok B AFATE DA AR 711%1—3— 9
%

% @AY Rof AT E3} QolE BF ° ABAIE o J0lT & Qe

ﬂN
_>|:
%
i)

. o] &3 w7

>

w3 doll Al AR E(teacher collaboration) WA -E(teacher cooperation) ¥+ 1l
Lt Az (collegiality) 52 8ol E&F o] itk 9 ASL MFH R FHS
Fol| vlaf Fojzte] Be AeaAel B AZRS @7 (Hord, 1986)3t1, 58 45
A do] Bt} FxEE &5 (Kelchtermans & Geerts, 2006; Jarzabkowski, 2009)°]2k
TEste] A= St dRbA s wARELH S wAE ARS8 dPgoA EE0
< A% fJst] FEwAR AAolug ARE Ffetal A =¥S V&ole
o] &5(d+F, A=7], 2013; Dufour, 2003) 0.2 “ge]Htt.
TAXCR AAEHL T FY G0l Qlo} wAkEel ¢S] LY YF-E FHs=
dE A FNATE ALARJ] ek Wde Tkl WA ARERE oflE} $RuARE
WA= 95S o7 7A] stk @ ZHE tHHargreaves, 1994; Rosenholtz,
1989). AA| Sful WollA o] FofA]= ALY < 2 ZRLE] A A el 2l Wi
A dojute 2EEY, 45 dx ARus 2 et dYEE FYd uig =
W wg ° HY Ee 3T ¢ Ok sfal IRk dEdl o]277HA wAF It 4%
o|E A we} ALl Fol7]% FrhLittle, 1990). Hargreaves(1994)« Abda] €
I reed FY(p. 195702 1 FFS FEskL oY dHS ddo FAF YA
Al o] Mg ool 7ledt FFOE Hkth Hord(1986)= wAE ALl 4&solut 7
B {55 A3Hor FYsy] fgt] AeHor T8 aARE JRE Urd ARE W

[N )

MV L

e

r]I,

H=2
o #3

Iil J}E ot
O
m o r-‘

- 1o
=Y
o

H

N

33t= JHIE 55 (cooperative activities) O-%, FEWARY} 52 HF-AAS 28] 2
P T8t A RS FElE -5 (collaborative activities) 2 /NS T
3kl 71 zlolE AWtk OECDR014)= 3|d=59 a8 2 WA o3ds Hlg
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OF sl i wAHEY &3S ® £, AT v ug 5 A7 g3 JaH AEe
Ja =2 k= AEAQ = (professional collaboration)} =4}
St e] gt B3k BEE Fo T FYS AT gkl A7
(exchange and coordination for teaching) ©.& & v} Qth. o]€% WAL
FAY TS Skl wet gefsiAl olFolA stour |y Al wAF 3he) A
TojEAo] AstAl eFEE aAke] ol ks Yo it

sto] FEFE HA AEA FEoE oo rhsdel EoeE H oHdes Eoa v

(Clement & Vandenberghe, 2000; Meirink et al., 2010).

finei)
)
2
)
b
=

2. TARIZO| SHEES0|0foF & I

WA AW HgER], T
= ¥l A7t ok T &
L okttt 28AN g] st wAR A4 JiEelu St of WAl IF @l of
st ot o] dAA Qe 7S siSkth Fullany} Hargreaves(1996)= St} m 2o
A HOA = ThFstal B3R ARIES AAl ddolBg, studgdA et e %
of Wgtetal Al oFold W AAl wAe] HEAS FE g
Villlegas-Reimers(2003)= AME-2 F3<] AL A4 Mdoe studdS 7fez g w
Abe] et o] a7 Y= AMIE AxsI3ith 53], Firestoned} Pennell(1993)2 &%
WAL ZFe] AT Ago]l wdhE A4 wedHe vleAl gk, BRI dES dEddew

R Ae] Ve ZAY 5 USE TR, A0 el Uig F=uw 48t

)
fr
Y
2
=
p#

W

o

the A& A7kt Aol 57132 ooty o9} 22 F4L2 3
WH e B9 EASIAlEta B Argyris(1993)9] Aslel 2

ATk Kolb(1984) HA] S50l A= AIE SkaAE Bdske @A, 43 sl 4
Aok G, GZEFEH ARE ofelroe S ttes WA, 2R Al ofs) 4
e SAE FAgste] AWsigint ol2@ stbee] e aokshd, WAk St W ¢
HEF e TR ALY AEAS FIANE F e A E 713 E Al
gtgol F315E Fgolgtal & 4 tHCohen, McLaughlin & Talbert, 1993).

% st W AR LollA BAsts wAEH S-S ShE(learning) o] ) -2

-y o
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E(activity)ol| o] Fof7t SkE A UEPdTHBorko & Putnam, 1995). &, wAMES €74 4
g T FEHEE FAFoRA 2x' Sgdhe AWl ATHEed, 2011
Kwakman, 2003). ol&1& st W aAgEEs 7k sk AF84 < (workplace
learning) 3> %4 &< (professional learning) ©. = 8™ ¥ thKwakman, 2003; Opfer &
Pedder, 2011). ©l& AgtE ol&d BT BY su f dAEEEFS A, HlF2
EE 732 g (informal or incidental leaning)ll @@t & 4 ok kstd vlF
A EE 532 Sl T2 AFARNA TR ARA A5AE 9 BA FHollA Lo
U S5 (Marsick & Watkins, 1990)¢17] wfZolth) &4, stu W wAEEHS § s
(team learning) &5l slF7thal & < AUtk Senge et al.(2000) & k5ol tistel =
ol SARTAL Bt ojuff AL St e FsAoAM ARE EFIEA 35 A
AEDS FHse Yol a2t HY, Y FAYLEH EAE vt AEA
ek ® shgo] 7P mahERl A3 Egolth(Senge et al, 2000). ® Shs5ollA thdhe
Aol ofHE EAsAY wdsks Aol ofyel, b AR e Ex uE Aol

AT ololHolE 22 WALE ol Frete Ae ovdth A HoR WANEY
& 3RIEEol2 F 1385 (transformational learning)dll P THIE B 4 ok 3
skgol 735 Akarel AgAIAZE ofn] Ao e shaAk Al de £84, e,
W, dEA 0w ARSI EE o]Il+ Zlo|th(Mezirow, 2000). 53] WA= T8 FHH
2 EE 35T 8% 5 39 AHA AEE ueHely FadEs s
A7 B Q1A e AeE Ago2A ANE gr)Hos WEAd 5 Qo StalelA
AbEo] Adste olok 2 dHTETS Aesad WE ZoldtHKing, 2004). ol Ha}
of WA} FRaARete] HHTFoA 4EA FhL T dadve AL Kolb(1984) 9]

7d@ess o]&7 Argyris?t Schon(1978)¢] A3 o] E(a theory of action practice) ¥ ol 4]
HhEHE 2285 (organizational learning) ©]&°l SJiA%E 1 ZAE 2 F Atk

et AR EEEe] BERl HEA IR o]olA7] A StEEEoRE M
o] S5xlol] ARAEA T WstE Bejd o= Zlo] wlg FR3th ole T
ATENA wAre] AEA A BFo 9 Sturt A7k ARl ZINtekal wde) AA =
WA YIS} AAEojoF k= Ho| ZZ(Opfer & Pedder, 2011; Scribner, 1999)
= 2 L oA olaid = ik AR O RE FPHAEA MY FHoR Zga)
| S8 wAR Y-S FOlEY Sl 7INkE T Aok &kar, 17le] St

o

N

f

El

1) AR vFA g g2 st AR A Frete] tis} gl ofejrje] Ff, AR F FH, U
ESR, 23 9 WEY, FEoe] EH ZIAE 5 9 & FF3H(Marsick & Watkins, 1990).
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g, HIHA A2 A %}%QEH AR
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o ARz, aARES 4] AT =7 NEE dYdTe U - 9ol 2H 2~37)
J5(A+d, 257], 2013; Shah, 2011)7} BRI 9oy, o]&L W}@Eﬂ«l A3 1

Folltt FEsAY aAEEe] o e JYd tig wAe] HeE Hls A g5
Ark= HollA tha FAS MY 7P Aol OECDQ014)= M}f‘“ﬂ% g EAoly

A2 HH(professional collaboration)?} THAEY HH W3, EFAY<]
S B3k BEE o] F YS 93 w3 2H(exchange and coordination for
teaching) &2 3O 24 d5dso] ol AE WFH wAFHEE9 sk 8le Al
Alstl ot o] JA| SkaEg oz WA 2ol Al HTekA Z

TR O AYATFEL St AU wAF TIR] R mARY AEE

=
=
st 1 B3 BAsiskth sHAIRE Shul W wAREEE Stuxd dFe] dFelr] b

of AR EE N9 F20) BEo] olle 23 FEAAE 139 Bt 0
Az 249 art ok 53, Ao JHBE Ao A FABE) FHA vl

9
o] wAHY AEEHE 24 29714 qEE3 F5)l «IEH/H B 9F T
(Jurasaite-Harbison & Rex, 2010; Kwakman, 2003; Park & Lee, 2015 Thoonen et al.,
2011 HelA GBS etk ol wAL Al e FHAE Wak ofUe, Smzd 5
zol AARHAES} MY LSS SUART e Y e AFHoR BASE
A7k S Wask ook

2) ¥ Aol HEAE 20159 9€lA 108 Fe7HA oF 40| AR $UOR 7} sgeao] BEs
S4-3Hch. 7 Shae] BEAF WEes] Hol 58S Kol Astel 7 shwel wol} wyrel)
fHoR AESYel Bge agsan mep B9 24 e w4 mE wie] AN da m
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Ao A7 10M(B BRI LY AQl) wsAdF] 258 Y Fota 27271 7FeT
20M(7.7%) 8 ER8IAL, 15stae - EAstae} E51E A3 91/l YRkare}
A&l 7hd 15703(16.5%)F A el HEEHA FA FAT F 1,226W(3 & oF
86%)2 AL SHO] 3FEGon o] ke BT SHEHA} vluIkRY, 4, 5
AA) g AdElaakr)e - Mg, FHE, A9, Mg, JR) BEaAt 16685 £ A Al
9tk ol 8 nAF 538 LFSt WAl 427 T wIHET WA F 1,030% 9

ol EEEUH

w ATelM SENRE Stuxs a2 5w A 2o SR EoEM Y
olty. FAZIA SFBEoEA AAFH S SAHE B NEEHA @9k7] wEd, €
AroAe AAld 247 S5t WAHE WdeR 3 SadsoRd wAYE
FEE Sk ARAE AEA AT A =27 vke} 2o, & SAETE
HAEA FEE feA wAgdE e 5d5o2A drEolok dth= o83 EdE 7
PO 2 sl FAH SR SEHFoRA MY S A= dEAE e 2

=
o 597 WAE AR A
AR, DA AYATE AEste] ARY ML A AHVEOEN WARY RIS
efeR £ BAURIEE V1 A A4 S B Yu A9 R
}-

9 BFS };au}

A, 7 ERE SR (T AWAA ol HFI 2L HANFH 247} v
€ BFES NS, ol B NEEPE FRE 93 2] EA2 IF ABH
(FGHE F3tAthd

A, 599 W& AFE OR T A FGIE AX 23T mAEHe s9l7l

AHE tideE ARA i gl 3ol O Aw s 9de s

3) ok FAHoR, 6Wo] FHuAE 234G F 108 FHuAE dFo® 13 FGIE At 13
FGIoA = AA Suda deel wAbEo] wAbEY :rL?J% ofgA A¥etH FHstaL =AE B
Askr] 94k F2oA FHHAT. eo 2 AR} 39S tdeE 23 FGIE At 23
A7t FGIel A= 12 FGIel| ofsf =28 mARR] o E}H?"]"ﬂ g Bde ASEith
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I SAEGl sl A8 87 2SI o] # Gables} Wolf(1993)°] Alte: W&
B = ‘é@‘%“—l gttt 2Aek AR T dAE AAEe T =Sl FHEA
u g H AT

A AA A8 29709 &l s AeA 24 37 T - sl &
gollAl R|zALE AARE F, HFHOR 19719 HFEE AAsih H
%@—Erf%}dl sl M&A &A1 367l T ale sl AHuAl 143088 e E dd=x
AFE FEY 4 232 8T oEA wAKEY 738 A JRle) Adoly 1 3
gollA AT o] M) tid A4S Sk ACRA, 1=33 A I, 2=7]
o] 3] et 3=rHr @}, 4=A4F ), 5= dh el o|2& 53 HEE FASIATH

5L
2
o
>

E 5 4>

0

<HE WNI-1> SSESCE=M DAIEZO| QOIEA Z1lt

%

i}

8811 a2 a3 (K=

Hn

Bl = S9AE oY - d A5 8 FRmAN A = WA A 82 -045 -028
A2 U= T2 AL} YAAE Sl watel A Ao Wil tis) A= do
8hal o3, 820 -133 081
B2. U= A o] TrE fdshe QAo A7 E S FE A TR3th 808 -014 073
A Zhe] 2214k 3 =g AaA o' Z 5 )
Al j;:mf Yo A% Wl #a] FERAR} YA Hosla B 9 0% 137 867

B4, FRuARSLS] Y7oy FAAR S Sl ol FA=HIE AR 727 156 -.003

Eatee U \Za s = o = AT
A3, FEuASH FUAR D Ao Bl S gk sh=ge o o o)

S 3

3. Y= TR0AM] S 3319 A U] 985S A7 -045 933 -023

2. %%EEAH AT A, A9 s Ee] 7o JERe o A T o 97 0
Zg}, 855

Cl Y= 50 S F3al A 2 & oIt -101 718 285

C4. U= SE0AN] 3t A 4 3 713 A 4L 55319t 331 535 -.046

D2. 14;— SRR wAATY ZAE AR B S5 78] (Skrsole)el 09 074 890
gy,

D1. Y= 7HE TRaA S A A 98 A AR -102 035 .780 839

D4. U= TR ALY S5 e EF o)A U AR Y& HEetRL gth 042 124 759

D3. U= S5} 3 it e g AlReha A ve] e o 9A EAE 1 46 049 640

F A=Y BY A 2o B B=dAE B AY ud - T Y 3% - 2 D=Y #d OF 2%

<

2AFES H8A= Principal Axis Factoring ¥} 2034E 98i4= Promax with Kaiser Normalization
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oA, ATl Al ATl T 1000e] ST ko SPSS 210 B84
of HAlE QolRAI NS BAS ANSIAL Bl e PHERES A% 4% 2
e < Mol AAS0] gleh BaE aBA A3, g2 AHYY ) 2Ae FAR
A, 23e 58, ZHET A PES WI sl AFH0R ) aQlew F
F3A 3, AL FnEo WAES AAY FNAFINE FETFoRN FP5US
53 ) H9AFEOR A3k 94 gtk Ado] Felmgieh uet
) B Qg Aol L ) o FAAEst A4 wE L FH 4FS 8
AZ RN AYSAE G 202 FARTh olejd BAANE EYE B AT
E gEUEoRs WAFYS TASE LR S AFHOE ‘S B vl A
AN FH, 4 Bl B, 2815y B W BFOR BF 3 Ags
mAvtoE B AT Bael S5BEoRA WAl U e NAE EE
grog sy gste] ‘o B tiEel AT AL FH Ll Bahd 67 £, 5
o ol ¢ aQlo) F3E 4] B, 5 B Y BF o] ¥518 o) ¥ 47
of THE IAPE SHOl WIS B WA A S HYUL o

AN

=l
fl‘}%%%‘ﬂ WY AEE 1;86']'7] o3 1270 2ol et sPstw 2% @A $7Y
Wg stud Fago R vlolHE Fiaggregate)dte] urE SHWI(GEETL
TAFE G g 2o Sw mART] 14)S st

_>|:

2 7o) Bae SEaFoRA wAEHel Yol HAd o A= ANENE 7}
gols) nE u glrk old] B ATAE FLHAS HABT A% 9
$A3I, SRS PASE B K8 wAFHBEC WA Fel

L AR 34 D AEAel i wkel A4S 1= 184 e}, 22134
ot 3=n%olt, 4=tk I3 5=ul$ Ttk o2t 5¢ HEE s @Y

FUNY & Sk Bl diF WSETES é}_%}ﬂ A =l
8 daaer 59 =3 A4 HEES skl 15089
2 AuRARE AAsT TAEEE B AHE A5 s
1,080% 9 $He Fgate] £ PAA QR4 9 AFx
43} A oF <E m-2>l AAH] Utk

gk
offl
2
Lo
ot
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<E II-2> S0 o5t 2N HE 5 28

3 aQlslE A=
L RaAete] Qg Ao 9 Boli vhel £ 85 3822 93 FU0h 723
2 Ve FRaASke] Aot AR B B3 £0l =2 Wit 783 20
3. FRAAI] 45 79 B el SN Eol HiT, 773 ‘
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ABSTRACT

The Impact of Teacher Collaboration as a Learning Activity
on Teaching Practices

Park, Joo Ho (Hanyang University)
Song, In Bal (Ministry of Education)
Lee, Jeon Yi (Hanyang University)

Until recently, teacher collaboration within the same school has been discussed and
verified as a key vehicle for teacher professional development. To effectively improve its
outcomes, more emphasis should be placed on the importance of a learning element in
teacher collaborative activities. However, there is a lack of studies exploring the
characteristics of teacher collaboration as a learning activity. In this vein, this study
examined whether teacher collaboration as a learning activity affects the extent of positive
teaching practices. The analysis was conducted using hierarchical linear modeling, based on
36 secondary schools and involved 1030 teachers who taught regular subjects. The result of
this study shows the fact that teacher collaboration as a learning activity at the level of both
an individual teacher and a school organization has a significantly positive impact on
teaching practice. The findings of this study suggest that teacher collaboration as a learning
activity, as well as a collegial learning climate of the school, is likely to have a positive
impact on teaching practice of teachers.

Key words : teacher collaboration as a leaming activity, teacher collaboration at the level of a
school organization, teaching practices
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