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| . A-l% 7h DAL FES Yo A= A, FE2 A
Z+A, Craske et al., 1989), =, 5}320] AA 5=t 4H|

Aol YA A7} 3L BAHHQ Ayt oy ke AL, SAESAEE A AL Craske et al,
He EX Ao ol sHEAQ BE I AlnE = 1989) F, ARle] et t= 7ﬂ ol4lo] HFst= A
AL A3k (Borkovec et al., 1983; Borkovec, Ray, Al 7 848 §42=7 st= o2 4A At

& Stober, 1998; Brosschot Gerin, & Thayer, 2006). 3+  (Meyer, Miller, Metzger, & Borkovec, 1990). 53], &
AL AAo] Axzo| wet Z4H AR Py 4 A S A= FAT ¢ fle 9A ARS e
Hog FEsln, A AQGL wFo] Lojg i W= A= o4, 71 gl o] &H AL AFEL
ol AMFS uHAY JEdt QA el Aol apde Sl AHEE HdwWuol A4 UFA(Penn State
2 Al AL 7RsEA) BtEojRl Aol £ Worry Questionnaire; PSWQ, Meyer et al., 1990)7} U
S|z ol2ta Hol(Davey, 1993), Weld AF 74 AL 9, 2017)

o] UHHA(generality 22 WHAA  pervasiveness, oj|gt A2 IO FAHARI IF= F+=

o

Mennin, Fresco, & Heimberg, 1999), =, AA9] 27 Ao2 IHA AU=dl, FAGHAAN Tst= 4 Xé%
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= oA, sigamel 34 sideel ol
3 gL A0 s et Wask k. SA, 2
B9l eld A4 tRe ST 449

FA7E shgolgt =Rt=EA] Fong, ShAR] 24

oltt. AlA|, GAD-7(Generalized Anxiety Disorder-7,
2006), GADQ-IV(Generalized Anxiety
Disorder Questionnaire-IV, Newman et al., 2009), BMWS

Spitzer et al.,

(Brief Measure of Worry Severity, Gladstone et al.,
2005), PSWQ(Penn State Worry Questionnaire, Meyer

et al, 1990) 5 WA AGE SHHE AYHEE
o 2 F40) BAHQ S4o) 2Ye B w70 7t
Ak § IURNS ARE LI 3971 2
AHQ Aot A G715H HEL T 7154
o 5 oIk oA, 54 Aol 14 54t U
o2 Wy SIS A HAHS AHY

=
e 2 ), SRS Y5
oF A

stelggelAel 44g 575t

7} 9o} Halck. olo] stARA WS AR
AT £ ek, pLE Ao 4254
aha] 42 SISt BEshe siel @ 44 Bl 4
5] BAMS AMBoRA AYE Hzof 94
BPES SIFORA, AL HEo] 4842 AE

ATEH] e AFEAE o2 Lk
ATEAN: FAAHATHH L] 917 RE ojHilr}?
ATFEA2: AJAR A= Ao} B s

Aae At hedAgo] 4528 245 gt &

2A2) A}% . ohjeh, Bl welSve] Hege

o
£ Welz, ol A2 5

et IRB {132 RE 59U B2
202010-HR-012-04), 20t} Ty @ HHEo0] & Af
&oh= AHY AT AF g ARSHE 2y
FiFS &9l AT WIAE EZ-sHA
2022 39 31Y5H 99 304714 6711 71 X
own, & 50349 SHAREH ARE
1%°1W AEZAF FA F85HA AZsto] 28 S
SEEREEZIA] 24 3709 ol dEl= 3F)7F T
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<® 1> 7Y AFEANY g

20t StEAtel SIAAEYHEE WY H EGS

HEI HE2

ag BHEZE} 25.1741(2.92) 25.004](2.91)

k| A 887 (42.31%) 9075 (43.48%)

o A 1207(57.69%) 11774(56.52%)

stug 58 95 (45.67%) 10278(49.28%)

st oA 113%(54.33%) 105(50.72%)

Az o3} 1247(59.62%) 1147(55.07%)

ozt 768(36.54%) 83(40.10%)

dqAs 875(3.85%) 1078 (4.83%)

3+ 208 (100%) 207(100%)
t} o] & Y9 HHHS AT E(HEE], N=208)2.2 Al  Anxiety Disorder Questionnaire-IV, Newman et al., 2009),
Lolo] AFE BN gl QoIR8 AAS5Ha,  BMWS(Brief Measure of Worry Severity, Gladstone et al.,
o2 £ 2 29 E2oTh Unix WIS B 20095 FelHel A9E 2ol ARAEES Al
YA 0] ASHE(HEE2, N=207)0.2 HAslo] &% &, 7|EZ0Z PSWQ(Penn State Worry Questionnaire,
[RIEAE Fostal A E Frlskleh ESE 7 Meyer et al, 1990)0]4 AQEeE A9 <, A2 A
H A AR I s e AR ESAESA)Y F 7 890 7HEst, oleg 4
2 AZEES s SUTORN SR W S A SIFYTANA WL o]
Helg L & S0ttt A7y JA+SATE 4 g A4 g8 B= £F2=E A5, AHeES
L < 150] AAE0] et 245 B3l FH olo] A oju] B 1029
Holaho] BRAYS HRIOIA 25.174(SD=292), & THSHSLE 3919 W} HEASERE U gEr
HE200A4 25.004(SD=29)E Yetsth JEe F¢ Bk ASS o JdA% 0 gt olsieE &
HEIA= FA 888(42.31%), o1/ 1207(57.69%),  ofH7] fI5f 5919] RS o2 QtHEFE 4
HE200A = FA 90T (43.48%), oA 117(56.52%) S AAIS A}, AAY £ 1L, &3l et
ojtt. et thet EJAYY v &S ATE H¢ 7Hede =o17] fof dF 232 85kt & A
21o|A= et 957 (45.67%), teh S48 113 T FAREFEENNA WEFAZ= 93, ASHE

(54.33%), FE20]A= A8 10278(49.28%), T
=44 1057(50.72%) 0.2 Yetgth. A5 4
ATEW, FEI1T FE200A o HE&2 7t
59.62%, 55.07%°]1L o]Tt= 36.54%, 40.10%0°]| Ut

o 1 of

S

shelol et 242 24k Sisl & ATl A
Sk eld 249 S40= Feidl 24e) gut A
=
=2

245k 10823} 54 JAHE o]

Disorder-7, Spitzer et al., 2006), GADQ-IV(Generalized

Lt. HAH Lo A =X

BAS] olele TaHe 5AHE 25317 9
3] Meyer, Miller, Metzger, Borkovec(1990)0] 7Jts}
T, 749 Wul(1998)7} ke WA ol 714
ZEA|(Penn State Worry Questionnaire: PSWQ)E A}
g5t g0l & 1683, 59 AAE A%
(1=48) 1A g}, 5= TFThE, P EE
Meyer, Miller, Metzger, Borkovec(1990)°]4 91, 14
At TIRul(1998)1 4 92% et & A5 21T} #
204 Zzke] YEPAEE BT 902 e
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Elliot¥} Murayama(2008)°l4] AR&% Conroy 2J(2002)
O] YA F7IA LS U] Aol DA EIst] A
SSFATHl: “qieF W7t Asfshd, o AlgEo] U=

ofgA & A AFEWN). 58 HAE Az FHE 57
9] 7tk E4S ARSI Elliot?} Murayama(2008)

1O
=
o WA == 760]9l0H, & A9 B2 2

Z¥7F 90, .88F LERyITE.

Zoted} 24 %(1996)0] 7H‘?=I‘6 ord(1997)°]

D)2 Al 7HA OH 84 & 24530
2, 1378 234 geholA s8Ele 1gthes
P 57 YAE ez 14so] glom, vt
=258 Al asgol Erhs AL 9uiith ot
(1997) oA Yehd A7 8253 Ao A==
8701943, FAE(2012)9] ATLA W@m—:% 86
o|qitl. B o] TEI1T HE20|A WAL
Z¥7}F 86, 852 UERTE

o] AsiA = 7 A=E
, Midgley ©](2000)°] o433
A A= 5 o U8 8257

, YHEO] o]

E Hrom(1d(dd 1
A grhel A SHE S 13 ), dFEAA Bt
WA$EA] & (Cronbach's @)= .780|c}t. & d19o] HE 17}
22004 WA s BT 9008 UETh =4,
51ojof| st FoE =H5l7] Yal Schaufeli £](2002)0]
7iast shA-8 sFd A Q)& & (Utrecht Work Engagement

Scale-Student: UWES-S)& ET|Z o]z} o4l
(2012)0] A= 7HEet o= SIPEJHE F A%
(efficacy) M9l 422 ARG oJAF T o]
ZZR(2012)1 4 HarE WAEA] == 880|tt. SHY
A2 53 Likert 2 W8 1A otk 155H
e 2P 5o R ST & A9 221
FE200M WHFAZ= 27t 81, 8308 YT
I

Hf., SIHATINME

1o

Schaufeli £](2002)°] Sf} HHH AEHAE 5
A5tz Adll 7HEdE MBI-SS(Maslach Burnout Invent-
ory-Student Survey)E B &3 413]3(2009)0] #gH
SASo] TR BUE Ty
Bolo] Y WA FEE o] g5 BE Bol2 B
w2 EUste] AgHGTh B HEE JALH SE
4%0] 453, T A 659 A 74 3]
2 THEo] gon], & ATelAE
54 AAE HE2 Agslolrt. B A7) SRR
214 S AHE AH Y WATHZE 90, 4%
HEEE)OA WATAEE 880]9lc,

T EE T

ko] it FolE S45H] H5H Schaufeli 2](2002)
o] 7iH3l Y-8 A L9 e (Utrecht Work Engage-
ment Scale-Student: UWES-S)& Et|& o|x}g1} o]A}
o012 A AU Y SRS A8
r}. HAl(dedication), &7](vigour), f-57(efficacy),

E-(absorption)®] F 471 SFF-RIOIH 22} 423H
& 16w FoIHH(OIAY, o] dHl, 2012). SETAZ o]
A} o] F1(2012)9] =Y AL H=E AL
Sto] 3= ofs - F4d Hid ZAKCYPS 2018)9]A4]
ARG 16239 Aol 47 Likert Az A3 11
9A gop 19RE vhe TECp 4o 25
o} YAZA T 247 85, .89, .88, .800]Tho| R

o)k, 2012). FHE, (S ohiTh, 28(1BA o
o}, 3 (EBolth, 48(1™ Holoh), 53(e 13 th
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2 $9P o] 9 57 Likert HEE A3 B4
7], 2R A 7H SHIHET 243 o] AQ018)
AL WARHESE 22t 81, 85, 82900k £
Aol BRIH FALYHE AAe) YAFH =L
91, EE2A] HAFHE 4] 912 vebger.

47

o

2 AT e AAE B A L o
Yot olzolzieh. A, 4P A BFS 74
31, ARG} A TS weishA of ]
=2 1Y B4, AR BFS B HEE

AE ANRAL, £YE ARE FHE

=
A 4R, AHERA 5 WY AEAE WA

T23519h AR, T2% Qoo A

£ AHg3to] Held 8¢l
£

>

qe £ AUy, SAggE, 2T
ARSI AA, SUHIES el 9

Qutal zaxgaz % 7V ol o8 Avsn

20t staAtel SIEAEYHAEE JHE H EfYet

I e oA, shid o] Hreto] WS ATE
Tt BE B4 R(version 4.2.2)00| 4 $3P=| At A
TEA o= R H7]A] stats, AZF|EEA =
2 QQlE Ao = psych, nFactors, EQ1& QQlE-X o]

lavaano] ARE-E]Th

psy, EA

[ R i,

1. HHINES] 7 I=SAHIX]

Ag3to] oE)H

, HES ARSI

At 2o B0, E £ A Ackol 3
17

]O]' Z—]E-/] EH%J: ]o}i 14—]2—]4— X%.‘ﬁl_}ﬂ 7]_ %
TH=5199 th(Kline, 2010).
ezl g -1 A € =3A

AA WHRA E= <H 3>3 Zoh 27 AT
Ad= 66~782 =A YetHa, WA = A
AA Q5|8 FAohs AR e 107] 2 &
T ARgoto] EAE QRIEAS AAISIT.

A QRIEA HAY AYAES FRlshr] s,
Kaiser-Meyer-Olkin(KMO) #+& AEsStI Bartletto]
T3 AR AASITE <& 4> AAE daE
B, KMO 2 942 7]2X]Ql .60 A 35t
I Bartlett®] 384 AA AT S5t Aoz e}

(ZE1, N=208)
< 2> JHHEY 7&EAA (21, N=208)

= = =z — =T =F-FTHT S %%&E] A Cronbach’s @
23} o FEHA} Q= ok Cronbach’s o

1 3.13 1.09 -23 2.51 1 75 .92

2 3.03 1.15 -29 2.14 2 71 .92

3 2.84 1.07 -.08 2.36 3 71 .92

4 3.28 1.12 -41 2.53 4 75 .92

5 3.28 1.10 -49 2.66 5 73 92 9

6 3.10 1.12 -24 2.38 6 78 92

7 3.00 1.13 -11 2.30 7 74 .92

8 3.41 1.17 -76 2.71 8 71 92

9 2.83 1.14 12 2.25 9 .66 93

10 3.12 1.13 =30 2.44 10 .70 .92
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NusAL H24d 172

WH(22=1282.28, p<.01), FEIE QQ1EAL AA|sl=
Zo| A33S Fol5t¢tH(Hair et al., 2014).

A QRIEAMA gRlFEHHAoR Aoy
(Maximum Likelihood Method), 3]7HH 02 Alzts] A
(oblique rotation)Q] TEWA(Promax)E ARSI
APATF 9 ude FFH4ES v RE A9
PR3, LaH, 25, Bs, BP)T FAEISA

A (EF, 232, 236, 237, fq}mu 2909l

Aol A1 sl = 2dT =4 éﬂ, 7)‘1 HA 8219
18- (eigen valuey= 5.71, & WA Q919 1{X=

292 YERY 7lo)A #Z(Kaiser rule)Q] 71521 1.0
He 8919 4= g /2 Y th(Kaiser, 1960). 3
F M (parallel analysis) A3} GA] 129 12& 7\1113

At PLHL HEO| EAHS v AHE ¥

-

2] IFA} AA BEE IFAE AUE H]Il’-
St o s, FARZNAEY dA At=zolA § 2
#HE Uetdie IfAEY i 8]l 2t
(Horn, 1965). & A-2] FEoA= A WA &2 4

2> A|4(Acceleration
4 23 (Optimal Coordinates; OC) 5
122 H83eh AFS 1979 Walee
222 ARSI 7|20, OCL oA 1
245 A4 299 o5 199
X & H|u5k= HHHoltk(Raiche et al.,
B3} 7128 92 Hx dnEA) 18
S8 YEh, HIHR 189 #2

FAE 15T} SHAEE 18291 1023 ——rLZ{:Eﬁgq] o
alo] TE2Z 014 QOlEALS AA|SH
7} .088% UERL 7122 .08 *Jﬂﬁ}air:}(Maccauum

© A7) ERO| T} FARHE] 15 54 EE} et al., 1996). Wb THE Eapato] A7t A
IA, F A AR AR B2 IR FARE & ZW, QRINSHFT 3540 AY A2 ER9E
AHAetal & 9T R ARAZ AAISHIT 11 A
<¥ 4> AQH|A L9 KMO2} Bartlett®] AA  (FEE1, N=208) KMO 7 940191 9™ Bartlett®] 784 A4 A%
Z3A E‘X‘E%/KQP,] Kaiser-Meyer-Olkin <%= 94 _I_’__/] O]_ojq_(xz_lls?’ 94, p<. 01). 7]_01 7ﬂ ;31 1‘1;:’]6‘(1)4_51__
Bartlett®] T+94 #AA ZAF FHolAF 1282.28

n " A, AF, 0C9] A31= ojd3] 189 722 X|A51Y
FolE 0 oh. 8195k U FEHL <E 5>9F P} 89IRT
<E 5> u[HL9] gAaA gQEAN At (FE1, N=208)

73t [QlEs=F h?

1 FFEAA v2Hs] HoA A7t =Tt 80 63

2 FRARFCE g A 74 54

3 FET FEo] YR gol ol AL &0 oA gt 74 55

4 o SR XM A" 78 61

5 AY¥A AKX HFHo| Ttjo] ZRHp4o] Yt .76 38

6  SFFE "R AIZelE o A2 %E%EHOF g Zo] A Bzdet 83 70

7 #a JE BT FRE dof Huhe A4S HEAh 78 60

8  Sith7b deld 70| whKith. 72 52

10 AR oy A=A ofvgte AL HA L, AAo] gA BAAA et 71 Sl

193] 5.23
gy 58.23%
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71~.8302 UEh} HEI7IN=208Y wj9] 7|&

ol 7 42 AFS)oM S H(Hair et al., 2014), 1

Q919 AAHEHL 58.23%2 VEbYT 1891 X
o T2 QAF5HF] AFeE gholtt

2. SIAHAYAEL| MEE: HE

opgich
BE2E olg3le] BAAYHE] 9B AL
HES Avhe <3 73} Pk o7 27 AEASE

BE QH)0l9T 1% SRS A SISkt At
38-T5E BYZ BPT G AUVAS AT

Q1A TH(Hair et al., 2007).

443 AR 199 729 A

3 43S
A B2 Ag A HSEFYHS

(FH2, N=207)

20t stEAtel

Jon

IAAEYEAE W H EESt

=

CMIN/DF9] 7ol 1.925% UElA 3 o]sld HS £+
< APEE 7= 7)o B=¥(Kline, 2010), 7
Eolt 72890 £ APES RANT T 5 9
t}. CFI 9 TLI= .9 o]Afo|H 2<4=5l11 RMSEA%}
SRMRE .08 oJsto]el usiehe 7122 483198
o = (MacCallum et al., 1996; Tucker & Lewis,
1973; Hu & Bentler, 1999), 1891 TXRHL oF 53l
APES Bt

—

4. SIIAMRME

OII

O| EI3: HS

4% 229 A4S WY
= FARIEES YES] stel, ¥
L
9| 457} AGE YL <E 9504 BEol, A4
o PSWQ, AWFES G FH JBE HolA 5
ATt 9SS Fst JUASE 4% T,
722 A vehgeh. vide] st AYe 54 s
S, 49 SRS AT AT B 4
He st 9128 Slskint ATARE 22 -5,
292 vt ot St Egute] BAGA
9% BH 4T BHOG RIS Yot EAe

l

Cronbach’s @

fo
o
oH,
Mo
g

Ara Cronbach’s @

1 75 91
2 63 92
3 67 91
4 81 90
I B2 80 91 92
6 75 91
7 69 91
8 64 92
10 72 91

<E 8 JYARAEY T2uY APE A%

drs ey gstel, SIAHARe} SHlad
<E 7> AUAARHE] BT AVYLE  (EE2, N=207)
B3t 1 2 3 4 5 6 7 8 10

1 1

2 57 1

3 54 64 1

4 .67 50 .58 1

5 63 48 52 75 1

6 58 53 56 .67 .67 1

7 58 45 50 .61 .65 .57 1

8 S50 38 44 60 58 50 48 1

10 60 46 45 64 66 .60 .52 .60 1
F. Eol ANE BE G §o%F 1% sholA] foldh

(FE2, N=207)

ny 2(p) CMIN/DF

CFI TLI RMSEA SRMR

1997% 50.047(.003) 1.925

re

978 970 .067 .035

Korean Association for Learner-Centered Curriculum and Instruction 67



207)

12
1

(EE2, N

1

S4x*

10
1
A4
53

-.60%*
- 53%%*
- S5THE

1
A7*
-26%*
-.01
-.09

.66%*
24%*
- 15%
_28**
-.09

1
-13
-.02
- 47%*

A4k
68%*
.60%*

1
ST
L5
L 0%
e
68%*
SIF*
S3F*

1
69
46

- 49w+

-4

- 64
S5
48
46

1
.54
-.35%*
-11
62%%
Sk
2%
- 15%
-20%*
-.09

<

1
75%*
-.66%*
- 42%%
-.23%%
L65%*
S5k
A3F*
= 21%*
-.30%*
-.24%%

JT3%*
JT12%*
=51
-.20%*
-.09

T9**
O1%*
20%*
- 14%
_25**
-.09

10
11

SAS UL ST H243 17
12

< B
X o
RO ol
No o
H

nN
o
g

o
W
RE 0
Jo 9%
_#Q.A ol
Ko —
H =
SRS
S

. SHI44, 2. PSWQ, 3.
8. StdayH: 5 Y

1
4,

=
T

S Btk E35] AAARATE= 79, YAFO4= 612

<

oW

il

ol
HH

AZE 922 =

o.

Hare o] U

o

A&7F .01 A= 7

H

3}

[

AA A

O
== 4

Xe)

o} o] &

%

}

Ul o, 7kt 813} 809

°

ol
._OO

A
w
o)
or

ol

i

579 PG 24

o

ol
N
Hr
of

B
T

o
.

i

N
o

o
)

—_
o

=
RL

o] wlxIt} )0 & 7H7} 633} 649

o

RLs

3

ol
N

Bote] 5

3]
=

F2 A

tack 4, A
=7}

J

%
)

}é o

44 o4

4

[e]

= EYoE T

ool 12

H

RL

68 Journal of Learner-Centered Curriculum and Instruction Vol. 24, No. 17

2745



AR HEI) 1Y

She AAIE 220119

J5

7
o

ARREg 2

24

B W T REDS R W R W TN W B o SRR R
o ~° E__-,mﬂi N po ._£9qqo_eWHL_L KO ol :Lnﬂn__/umME._.zr\MHH._MB cem%_u J)) " o o W™
N &= . Q ° m ofF A ou 2y o ) X o ) =
e a = o wr ) W2 W ]ﬁAT-.AH._E__. TS
OEP%ﬂmom,#ﬂommhagwhmo@oeaﬁﬂoﬂmr_%me7u%mﬂw_,T_ﬁmo 1@%5
,_.yrm ol % ) ;B HA_._u % w =y ‘WE < ) o ol i __oo Ho & %% " Mﬁ o_.m__ Bo= N o] ,W 1nm~| ,_.y.._A.o o1
Aﬂw_miliﬁ_d»wﬂmwoszl%ﬁmoﬂoﬂemaﬂ_/ﬂmﬂmH%ﬂwTw%%J”mw%o_,Tmomﬂﬂ
X T s 5 Xowmr = . % — —_ - < .9
ﬁodﬂﬂaﬂoﬁw_@__o_.ﬁ_ﬂ_m‘_ﬂouduu_o_w%ﬁmmﬁ:ﬂ_‘.ol,m_.ﬂcz_..__.ﬂ_‘xﬁLAW,mdMLﬂwduﬁoWn_,_h_
%EQ%WULME@@HL_Lﬂﬂrﬁm%%35u%%o_amﬂqﬂz%aﬂwma ;X
T EH ey N e RE e M B g S o
T LR E A E B r 2T 0
oy (4 o B P Ao ®Ooar T oo OB or o X = JJo
ST ETRER SR R R AR SR SR DR L b
b R My Ko oo B woop g B Wi e TS gk ol
5 D R %o ol pia - o O o = B o T R g P
"o T B oot X - B oo By do o op X & < Y
— T I N P = g _ ol o oy -
e A o Nl O O - B G M N O s -
__wwMW%Wﬁwﬁﬂw@mmg%}o_ﬂw_}wuﬂﬁ%%_ﬂﬂﬁﬂm%oﬂnwe}w
8] AR ] s o] = . R X o 1 X T o ol on o N
B o SCFTARHITT e A P PR S pd ey
By o o o) G B = g o oKX = X o il oy o X N = ol — % o
g P AT LRz F e R P Yogre e ® ey EE e Sy
N or 3t aAa(.ﬂnﬁﬂvT iaﬂo__%%ﬂgL_Lﬂu%ﬂu#ﬂ o ol o
K or o for oF F R J) of Mo BT BB oo WM O R Jo B oMo Towm o MR W
~ e o _— ey — Ay L - - ~
o ol W OW R TR WKW ok o WK W w0 e W o To = FHo T M w°
S T S A R O A M A e S A
M_s_] o K @u%w_m&mﬁ %Q:rw_,_ﬂﬂoﬂmomﬂo e~ omemoiﬁﬂ
Sxm Lo T g I He gl RPN Ty LW REE
= o %o o m of T 9 o o T L oo
@W@M@]ﬂ%%ﬂ%mﬂ_abﬁﬁ&meﬁﬁ&e%ﬂiﬁoo_%o_WPomeﬂa._oﬁ
mmﬂwﬂmM4mommL73&%@@gmﬂaw__mqma_émmao_;ﬂmw%%
w59 ooy m T X T e o Oy G 0o oy I W % o= b
Ew%#ﬁﬁﬁ_z_ﬁﬂiﬁm.14ﬁwHmﬂﬂg:_emo&ﬂ%w“w_wxﬂwmog
J%M%WWN@%%@%&ﬂ__@@ﬂ@u%ﬁ%?éq,mwﬂ%womauiz_ﬁﬁ
oo,.%Mﬂ%E_EﬂA_waﬁaﬁﬂﬁ%%ﬂﬂ%%%CTmL_LMw@ﬂE_:_i_EwT
X ' Y U = o Al o . To 5l
B IR
_Ju 7o N N- I A SN B [ e T ~ ”
pe® R eng LTS A g RSB T R h,V m T, WD
xﬂﬁﬂﬂmz_ﬁprodpmau_u/“%ow.u@ﬂuﬂodom”“}zmu_.d»i_émuﬂuﬁﬂc_,ﬂuc._Rﬂo%%
= 1 i o oF G L T~ o - o ! o o %
ﬂm.%%%%iﬁ.%ﬂmﬂoﬂ@z_ﬂnunﬁqﬂgMM%O_E%QO_U%L_L%WQ@QO
A WX o T ) oR F oo o 4 B o FEH W x o s Ak
_|_|_ ‘,W Wm” En_ ,m.h — Qu_ Cl_ U._A 1_|1_ —~ . Cu_ = ZT_ - ﬁﬁ o ~B| O_L o) M ~ _.EE O_H ,m.h _L.E
E.Ieﬂ ﬂ_.olm_xﬂo_e __oumoaoEVJLoLo_uﬂ 171 ~ o K 4 Al
%o Vu.mw@l‘_ .,‘__unwﬁu ~H LEH._,._‘WHMWHX ‘L_/l,_.X_-_l ,_..nﬂw_x m/.,,mml_/l,mvﬂ_ _z__-‘%;ou ﬂAuAlo]ﬁ_l H_mo C_l ol o-
I G A N S AR ST I AN I S TR SN I S R
e TR o g VN Foetarwpey TN e ey N g omogr o
N &R W R o KON R e o T B m oor AP R U s T ) A BRCG

o

T

o] AFo] -29~-.092

1=
=

dasd

Sk
ol

e L

Korean Association for Learner-Centered Curriculum and Instruction 69

HE

=
=

B Aot 73, 729 w2 A Hof, & A=t Y
FEHAERSY EAEEE



ol
<)
lo

o g
>

¥

=

A

By
(N

e

lo
o
i)

i
[>

N
it
=,

I
i

pu
ofy
K
ox
)

_%
H
janiy
i

S~

-

9

¢
[

N
o
ox.

T
=

>
N
HL
k1
)
el

r?ﬂ
I
fr
N

Lm

o

iA°)

r

o;L
ol

-

>~

t\}r £
>

mlm

2 /\}EHE} :LiqoﬂE B h = ?'H
XMEI*J éXéE%Loﬂﬂ [ok= 4l
@59} Bgrs

AA o] ol

B &9 7|80 #
UERH AT, Eo =4, drbAl
AR ShEAEC] B
@E%L?Jrv‘:— Xé,, AlA,

_4

o ZHETOA Aolat At e RO =

2, 5 NESPS o) AGAE AYSY
oA StdA I B ZHET B ohlet BaAE o
g Qluby A8 FHT Wast YA
2 qAgolq e HEE SARY 458 243

gl

7] 95t =3EA ARRE S: gloH, o]2 JJAAZ 4
QX g ol Afduter ufEL 3t 7| AEE T
€2 & o], s LAY A =& E 5 U=
Ao 7|t

Tl

Aot (1997). Gty A7 &25HY S§4(2). "ty A+
A&

Hotg, A2 (1996). A7 2543 57, 4 9 =34
g3 FAGSLEAI =84, 51 64

ALY, 2% (2023). A158HA80] A Zohs HR Y 5hY
AL E T AP ERE 719 BA oA T AEF A9}
StAAR 9] wiZfaxyt. ZSEA, 43(1), 1-21.

A4, 78] (1998). AR B4l gt /1Y
& 9 A EAe] A, g4l e g3 ?J_X}t]%
SR 3 =54, 83-92.

A (2022). 5TAEE AFER Ak AT E g Et
A vl oSt BRALERR =R

2 7], AAD (2010). A|FERF WIS WEREA. B
ST AT, 24(4), 875-89%4.

HEE, A5 (2009). A7 4787 stEAHo] ShdA
Eao] vX= F3F BFHEGIA, 21(3), 747-764.

A8, A5, olulg, @4, <8}, o)l (2011). F
SHRY O] HAAZ T SP4aR 9] Ty EHAFE. A
33 A): g, 8(2), 133-152.

FAE (2012). YA HA2E Hpd 9 oAF HAx
4, ShEAE o Ap|la 7Ur 5%%**3%494 oA
1y, YAty ek o

SAA JAZF oAy, ¥l 7 ]xg (2018). [l iRt
o] AIFESL shAA, dlEsteld 9 S H =S

o] A, ALFA, 28(4), 173-188.

H19g, 25, oWl (2019). SHFAX, SN, SHl=

Qo] Tt ohsF AR 24 Y AEE 4

At 7] HAUES o2 AL SIA: 4

o 9 I8, 31(4), 1267-1287.

A+, ol gl (2012). e SAEIHE AT E B

fa} SHPAATL 24(1), 131-147.

o]’d¢l (2018). 2158439 o)t T4 ¢ Holet

70 Journal of Learner-Centered Curriculum and Instruction Vol. 24, No. 17



BEPEEG LR AL DI

(011). A% A3 sha2} el

| Aggete] nAE 9% WA
Q1A38}3) 4], 11(3), 313-323.

AR, 249, W, D58, P, olES
(011). TRl ol 2 A Hwe] A FUAAS,
19(2), 92-100.

A, A=, 427, =49 (2017). =

A4 ARA) G4 D 314 QIR Anxiety
and Mood, 13(2), 86-92.

2ok (2020). 712k SHYHAMSHE] R B ehak
SEASA TS AT, 20(10), 483-502.

k34, Je, HeF, LS (017). WRHE - F2
LA W GIHAEALZA 2018 7] 2ET (?i
FRI 17RIEI). A% FRH2EIHAATY

ol - FAdnd 2 A} (2018). KCYPS 2018 $-A] 71o]
E AF P38 AT

Borkovec, T. D., Ray, W. J., & Stober, J. (1998). Worry:
A cognitive phenomenon intimately linked to affective,
physiological, and interpersonal behavioral processes.
Cognitive Therapy and Research, 22(6), 561-576.

Borkovec, T. D., Robinson, E., Pruzinsky, T., & DePree,
J. A. (1983). Preliminary exploration of worry: Some
characteristics and processes. Behaviour Research and
Therapy, 21(1), 9-16.

Brosschot, J. F., Gerin, W., & Thayer, J. F. (2006). The persev-
erative cognition hypothesis: A review of worry, pro-
longed stress-related physiological activation, and health.
Journal of Psychosomatic Research, 60(2), 113-124.

Conroy, D. E., Willow, J. P, & Metzler, J. N. (2002).
Multidimensional fear of failure measurement: The
performance failure appraisal inventory. Journal of
Applied Sport Psychology, 14(2), 76-90.

Craske, M. B., Rapee, R. M., Jackel, L., & Barlow, D. H.
(1989). Qualitative dimensions of worry in DSM III-R
generalized anxiety disorder subjects and nonanxious
controls.
397-402.

Davey, G. C. L. (1993). A comparison of three worry

Behaviour Research and Therapy, 27(4),

questionnaires. Behavior Research and Therapy, 31(1),
51-56.

Elliot, A. J., & Murayama, K. (2008). On the measurement
of achievement goals: Critique, illustration, and appli-
cation. Journal of Educational Psychology, 100(3),
613-628.

Gladstone, G., Parker, G., Mitchell, P. B., Malhi, G. S.,
Wilhelm, K. A., & Austin, M. P. (2005). A Brief
Measure of Worry Severity(BMWS): Personality and
clinical correlates of severe worriers.
Anxiety Disoreder, 19(8), 877-892.

Journal of

20t staAtel SIEAEYHAEE JHE H EfYet

Hair, J. F., Black, W. C., Babin, B. J., & Anderson, R. E.
(2014). Multivariate data analysis. 7th Edition. Upper
Saddle River: Pearson Education.

Hair, J. F., Money, A. H., Samouel, P., & Page, M. (2007).
Research method for business. West Sussex: John
Wiley and Sons.

Horn, J. (1965). A rationale and test for the number of fac-
tors in factor analysis. Psychometrika, 30, 179-185.

Hu, L. T., & Bentler, P. M. (1999). Cutoff criteria for fit
indexes in covariance structure analysis: Conventional
criteria versus new alternatives. Structural Equation
Modeling: A Multidisciplinary Journal, 6(1), 1-55.

Kaiser, H. F. (1960). The application of electronic computers
to factor analysis. Educational and Psychological
Measurement, 20(1), 141-151.

Keoghm, E., Bond, F. W., French, C. C., Fichards, A., &
Davis, R. (2004). Test anxiety, susceptibility to dis-
traction and examination performance. Anxiety, Stress,
& Coping, 17(3), 241-252.

Kline, R. B. (2010). Principles and practice of structural
equation modeling. New York: The Guilford Press.

MacCallum, R. C., Browne, M. W., & Sugawara, H. M.
(1996). Power analysis and determination of sample
size for covariance structure modeling. Psychological
Methods, 1(2), 130.

Marsh, H. W., & Hocevar, D. (1985). Application of con-
firmatory factor analysis to the study of self-concept:
First- and higher-order factor models and their in-
variance across groups. Psychological Bulletin, 97(3),
562-582.

Mennin, D. S., Fresco, D. M., Heimberg, R. G., & Turk,
C. L. (1999, November). Determining clinically sig-
nificant worry: A reviewer operating characteristic
analysis approach. Poster presented at the Annual
Meeting for the Association for Advancement of
Behavior Therapy, Toronto, Canada.

Meyer, T. J., Miller, M. L., Metzger, R. L., & Borkovec,
T. D. (1990). Development and validation of the Penn
State Worry Questionnaire. Behaviour Research and
Therapy, 28(6), 487-495.

Midgley, C., Maehr, M. L., Hruda, L. Z., Anderman, E.,
Anderman, L., Freeman, K. E., & Urdan, T. (2000).
Manual for the patterns of adaptive learning scales.
Ann Arbor, MI: University of Michigan.

Newman, M. G., Zuellig, A. R., Kachin, K. E., Constantino,
M. J., Przeworski, A., Erickson, T., & Cashman-McGrath,
L. (2009). Preliminary reliability and validity of the gen-
eralized anxiety disorder questionnaire-IV: A revised
self-report diagnostic measure of generalized anxiety
disorder. Behavior Therapy, 33(2), 215-233.

Korean Association for Learner-Centered Curriculum and Instruction 71



SSASHLUDIAT K24 175

Raiche, G., Walls, T. A., Magis, D., Riopel, M., & Blais,
J. G. (2013). Non-graphical solutions for Cattell’s scree
test. Methodology, 9(1), 23-29.

Schaufeli, W. B., Martez, I. M., Marques Pinto, A,
Salanova, M., & Bakker, A. B. (2002). Burnout and
engagement in university students: Across-national
study. Journal of Cross-Cultural Psychology, 33(5),
464-481.

Spitzer, R. L., Kroenke, K., Williams, J. B., & Lowe, B.
(2006). A brief measure for assessing generalized anxi-
ety disorder: The GAD-7. Archives of Internal Medicine,
166(10), 1092-1097.

Tucker, L. R., & Lewis, C. (1973). A reliability coefficient
for maximum likelihood factor analysis. Psychometrika,
38(1), 1-10.

Zeidner, M. (1998). The anxiety: The state of the art. New
York: Plenum.

72 Journal of Learner-Centered Curriculum and Instruction Vol. 24, No. 17



200f SHEAI| SIAZHAENHE Tt

e
m
on
_l(zﬂ

ABSTRACT

Development and Validation of the
Academic Worry State Questionnaire(AWSQ) for Learners in their 20s

Jung Ah Choi', Ji-Yeon Yang?

TAssociate Professor, School of General Education, Kumoh National Institute of Technology,
2professor, Dept. of Mathematics and Big Data Science, Kumoh National Institute of Technology

Objectives The purpose of this study is to develop and validate a scale of learners’ worry arising in the academic
situation, to examine the psychometric properties of the developed scale.

Methods To this end, we developed the Academic Worry State Questionnaire(AWSQ) and conducted internal
consistency analysis and exploratory factor analysis on 208 learners in their 20s, and derived the main factors.
Subsequently, we performed confirmatory factor analysis on an independent sample of 207 to evaluate the model
fit. We also examined the discriminant validity, convergent validity, and criterion validity through correlation analy—
sis between the developed Academic Worry State Questionnaire and related variables.

Results Using the estimation sample of 208, the final 1-factor scale with 9 items was derived, demonstratinga
high internal consistency, exceeding .90. Confirmatory factor analysis on the 207 validation sample showed good
fit with CFI .978, TLI .970, RMSEA .067, and SRMR .035. Correlation analysis with related variables showed that
the scale had convergent validity as it had statistically significant positive correlations with the Penn State Worry
Questionnaire(PSWQ) scale and fear of failure. On the other hand, the scale had discriminant validity as it had sig-
nificant negative correlations with trait academic self-efficacy and state academic self-efficacy. Criterion validity
was also confirmed, as the scale showed significant positive correlations with the subscales of the academic ex—
haution scale and significant negative correlations with

Conclusions The scale developed in this study has potential clinical significance for future use in educational or
counseling interventions. The study concludes by discussing the implications and limitations of the study.

Key words academic, worry, academic worry scale, scale development
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